
 

 

 

Understanding and Using the 
Desk Monitoring Report 



 Understanding and Using the Desk Monitoring Report 

 

Some Questions to Get You Started 
 

 
 

Enrollment and Attendance Trends 

1. What has happened to your enrollment over the past three years? 

2. What has happened to your average contact hours over the past three years? 

3. What is the relationship between your enrollment and contact hours over the past three years?  

For example, 

► Both increased? 

► Both decreased? 

► Enrollment decreased/contact hours increased? (could be a good thing!) 

4. Iƻǿ ŘƻŜǎ ǘƘŜ ƴǳƳōŜǊ ƻŦ ȅƻǳǊ ŎƻƴǘŀŎǘ ƘƻǳǊǎ ŎƻƳǇŀǊŜ ǘƻ ǘƘŜ ǎǘŀǘŜΩǎ ŀǾŜǊŀƎŜΚ 

5. What do you think accounted for the changes in your enrollment and contact hours? 

6. Refer to Red Flags Chart, pages 1 ς 3 and page 6 for additional questions. 

 

Additional analysis: 

7. Examine your program data and disaggregate attendance hours for captive audiences such as 

Compensatory Education and incarcerated populations.   

► Calculate the average contact hours for (1) Compensatory Education students, (2) 

incarcerated students, and (3) general population, non-captive students. 

► Is the number of your average contact hours for your program being skewed by your captive 

 populations?  

8. Examine average contact hours for every class or tutoring pair. 

► Which classes/tutoring pairs have high average contact hours?  Which classes/tutoring pairs 

have low hours?  What are the high classes/tutoring pairs doing differently?  For example, 

► Do the classes have managed enrollment or open entry? 

► Do the instructors use moǊŜ ŎƻƴǘŜȄǘǳŀƭƛȊŜŘ ƛƴǎǘǊǳŎǘƛƻƴ ǊŜƭŜǾŀƴǘ ǘƻ ǎǘǳŘŜƴǘǎΩ ƭƛǾŜǎΚ  



9. Students leaving before 12 hours: 

► First three weeks are critical!  (B. Quigley) 

► How good is good enough? 

► Have your staff set a target and shoot for it. 

► Possible reasons for students leaving early: 

► 5ƛǎŎƻǾŜǊŜŘ ǘƘŜȅ ŎƻǳƭŘƴΩǘ ƳŀƪŜ ǘƘŜ ŎƻƳƳƛǘƳŜƴǘ ŀŦǘŜǊ ŎƻƳǇƭŜǘƛƴƎ ƻǊƛŜƴǘŀǘƛƻƴ ς OK 

► Intake and orientation process scared them off ς NOT OK 

► First class session/s scared them off ς NOT OK 

► If the percentage is greater than 15%, you may want to investigate.   

► Refer to Red Flags Chart, pages 3 ς 4 and pages 6 - 7 for specific questions. 

 

 
 

Demographics 

1. What percent of your enrollment is comprised of ABE and ESL students?   (Federal legislation 

places an emphasis on reaching hardest-to-serve so the percentage should be over 50%.)   If not, 

what can you do to recruit and serve these individuals?  

 

Additional analysis: 

2. What percent of your ABE students are Compensatory Education students?  (Refer to chart 

under Core Indicators of Performance for data.)  Do Compensatory Education students comprise 

the greatest percentage of your ABE students?  If so, are non-Comp Ed lower functioning adults 

being served by another organization in your community, or is there a gap in services?  

 



 
 

Assessment:   

1. What percent of your students were pre- and post-tested?  Does it meet or exceed the state 

benchmark of a minimum of 65%? 

 

Additional Analysis: 

2. How many students had sufficient hours for post-testing but had no post-testing results in the 

data system?  If this is a significant number, why is that happening?  

3. How many students did not have sufficient hours for post-testing?  Why is this?  Are there 

student persistence issues?  Do your classes lack sufficient intensity and duration? 

4. Examine your post-test data for each class.  Which classes have a high post-test percentage 

rate?  Which classes have a low post-test percentage rate?  What are the high rate classes doing 

differently? 

5. Compare NRS table 4 and NRS table 4B in the Data Warehouse to see the difference that post-

testing makes on your performance!  

6. Refer to Red Flags Chart, pages 4 ς 5 for additional questions. 

 

 
Retention Rate: For community colleges only (from Lit Table 4 in Colleague)   

# students completing a level   +  # students progressing 

Total # students enrolled 

  

State benchmark:  minimum of 75% 



1. wŜƳŜƳōŜǊΥ  άtǊƻƎǊŜǎǎƛƴƎ ǎǘǳŘŜƴǘǎέ  ƛƴŎƭǳŘŜ ǎǘǳŘŜƴǘǎ ǿƘƻ ŀǊŜΥ 

► Currently attending and have not yet completed a level or  

► Separated and completed a goal. 

2. If you fall below 75%: 

► Examine your completion rates for each Educational Functioning Level.  

► Check your NC goal achievementǎ ōŜŎŀǳǎŜ ǘƘŜȅ Ŏŀƴ ƛƳǇŀŎǘ ǘƘŜ ƴǳƳōŜǊ ƻŦ άprogressing 

ǎǘǳŘŜƴǘǎΦέ 

 

 
Fiscal: Cost per student   

1. Calculating the state averages:  Programs were divided into four categories based on the size of 

their budgets.  Within each group, the median was used for comparison purposes. 

2. How does your cost/student compare with the state average? 

► If it is higher, why might that be?  (e.g., Do you employ a higher percentage of full-time staff 

than most programs?  Has your enrollment decreased?)  

► If it is lower, why might that be? (e.g., Are you stretching your dollars too much by serving a 

larger number of students?  Do you receive supplemental funds (foundations, etc.) that are 

not included in the state total?) 

 

Fiscal:  Cost per hour 

1. How does your cost per hour compare to the state average?   

Ʒ If it is higher, do you have a high percentage of students leaving your program early?  Do 

some of your classes have a low number of students in them so you are not generating 

optimum contact hours?  What else could account for the higher cost per hour? 

Ʒ If it is lower, is your program generating a large number of contact hours?  Why do you think 

that is so?  What percentage of those contact hours are coming from your captive students 

versus the general population? 

 

 



 

 

Core Indicators of Performance:  

Learning Gains 

 

 

1.  Average Contact Hours 

1. Do you notice any 

patterns or similarities 

in the average contact 

hours among the EFLs?   

2. Which levels have the 

highest contact hours? 

3. Which levels have the 

lowest contact hours? 

4. Is there any relationship 

between average 

contact hours and level 

completions? 

 

 

 

2.   Target % for Level Completion 

1. Make sure that all instructors are aware of these targets.  Remember:  they are negotiated with 

the U.S. Department of Education, and they change every year. 

3. tǊƻƎǊŀƳΩǎ Level Completion:  (what counts with the Feds): The met/unmet column will tell you 

ǿƘƛŎƘ 9C[Ωǎ ƳŜǘ ƻǊ ŜȄŎŜŜŘŜŘ ǘƘŜ ǘŀǊƎŜǘΦ 

1. In what levels did you perform the best? 

2. In what levels did you perform the weakest? 

3. Is there any link with the average contact hours? 

4. Refer to Red Flags Chart, pages 7 -12 for additional questions for the EFLs. 

4. Level Completion Performance Rating 

1. To provide greater equity for smaller programs because a low number of students in a given EFL 

can negatively impact completion, the state averages the performance targets for ABE/ASE and 

ESL levels and then averages your actual level completions to determine the state performance 

rating. 

2. +1 is necessary for compliance. 

3. For program improvement, use the individual EFL completion percentages. 
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Core Indicators of Performance:  

Transitioning Goals 

 

1.  Students with 

Transitioning  Goals 

1. What percent of your 

students has each of the 

four transitioning goals? 

2. Does this appear to be a 

reasonable percentage 

for your student 

population? 

1. If it appears to be 

rather high, have you 

provided good 

training on setting appropriate NRS goals?  

3. If it appears to be rather low, are you being too cautious in setting goals?  What would it 

take to increase the percentage of students with follow-up goals? 

 

2.  Goal Achievement 

1. The met/unmet column will tell you which transitioning goals met or exceeded the target. 

► For which transitioning goals did your program perform the best?  The weakest? 

► Why do you think that is so? 

2. Refer to the Red Flags Chart, pages 13 - 17 for additional questions. 

 

3. Transitioning Goals Performance Rating 

1. The state averages the target percents and percents attained to determine the state 

performance rating. 

2. +1 is necessary for compliance. 

3. For program improvement, use the individual transitioning goal completion percentages. 
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