
 
 
 
 

 
 
 
 

 
 

 
Guidance for Instructors Interested in Pursuing a  

Level 2 Credential 
 
 
 
 

 
A Project of the Basic Skills Office of the North Carolina Community College System 

Dr. Randy Whitfield, Associate Vice President of Academic and Student Services

 



                         Level 2 Guidance for Instructors 8.10.10         2 

 
 

Background 
 Overview .............................................................................................................. 3 
 Guiding Principles ................................................................................................. 3 
 Development ........................................................................................................ 3 
 Core Content Areas .............................................................................................. 4 
 Levels of Credentials ............................................................................................ 4 
 
Why should I pursue a credential? ......................................................................... 5 
 
Credentialing Requirements 
 Terminology .......................................................................................................... 6 
 How do I get started? ........................................................................................... 7 
 What do I do next? ............................................................................................... 7 
 Before I begin portfolio development .................................................................... 7 
  
Appendices 

A. Instructor Self-Assessment:  Levels 1 and 2 ................................................. 10 
B. Level 2 Sample Attainment Options .............................................................. 19 
C. Level 2 Competency Documentation Overview............................................. 28 
D. NC Basic Skills Instructor Standards for all levels ......................................... 33 



                         Level 2 Guidance for Instructors 8.10.10         3 

 
 
Overview:  The North Carolina Basic Skills Instructor Credentialing Project began in response to a call 
from the field for a credential to help professionalize the field of adult education.  Such a credential was 
seen as a move toward accountability and would verify that the holder had participated in meaningful 
professional development activities and translated that knowledge into effective teaching and learning in 
the Basic Skills program.  
  
The Credential is designed to: 

 recognize the specialization in Basic Skills as a bona fide field of study,  
 offer a standardized system for transferring professional development into effective practice,  
 acknowledge the professional accomplishments of both new and experienced Basic Skills 

instructors, and  
 ensure program quality for adult learners. 

 
The philosophy behind the North Carolina Basic Skills Credential is to encourage the development of a 
professional workforce of adult educators who strive to build bridges between research and practice in 
order to improve their teaching and further student success. 
 
Guiding Principles:  In 2005, a Credentialing Committee, comprised of instructors and administrators, 
was created to explore credentialing models from other states and make recommendations to the State 
Basic Skills Office and the Advisory Board.  The committee developed a set of guiding principles to focus 
their work.  Those principles include: 
 
The Credential should: 

Å          Be based on a common set of teacher standards/competencies; 

Å          Be applicable to different contexts (e.g., adult high school, ESL, ABE, GED); 

Å          Be offered in flexible formats; 

Å          Be accessible and low cost; 

Å          Be grounded in a foundation of research, theory and practice; 

Å          Provide a continuum or pathway for new teachers; 

Å          Recognize prior experience, knowledge, and skills of veteran teachers; 

Å          Be recognized and valued at the state and local level; and 

Å          Should involve reflection and application/demonstration of skills and knowledge ï not just ñseat 

time.ò 

 
Development:  Between 2005 ï 2007, the Credentialing Committee: 
         reviewed the literature on credentialing in adult education; 
         communicated with the field about delivery systems, program cohesiveness, and credentialing needs 

and interests; 
         reviewed the credentialing requirements for adult educators in other states;  
         in the absence of an overall set of instructor standards and competencies, developed a preliminary set 

of competencies for new instructors; 
         developed a sample new instructor orientation process, a new instructor self-assessment, and a local 

program follow-up checklist for new instructors; and 

         designed the North Carolina Online Orientation Course for New Instructors. 
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The Credentialing Committee knew that instructor standards and competencies were needed to form the 
foundation of North Carolinaôs credentialing process. In the spring of 2007, the Adult Basic Skills 
Professional Development Project (ABSPD) reviewed adult education teacher standards from six states 
and used those standards to develop a survey, which was sent out as part of Institute 2007 homework.  
About 400 surveys were collected from Basic Skills educators throughout North Carolina. 
 

At the ABSPD pre-conference session, participants were charged with deciding on levels of competency. 
They then worked in small groups (using survey results) to determine which competencies to keep or 
discard and how they should be broken down among four levels that span the progressive professional 
growth of Basic Skills instructors. 
 
The following definitions were adopted to guide their work: 
 
Standards:  The standards represent broad overarching goals and themes that provide a framework for 
what instructors should know and be able to do.  The seven standards address adult learning, content, 
assessment, instruction, technology, professional development and growth, and program goals and 
responsibilities. 
 
Competencies:  Each standard has several competencies.  The competencies clarify the meaning of the 
standards and describe knowledge, skills, behaviors, or practices related to each standard. 
 
 
The Credentialing Committee, with assistance from Strategic Training and Resources, Inc., refined the 
standards and competencies for all four levels and further developed the sample attainment options and 
documentation criteria for Levels 1 and 2.  Following their review, the Credentialing Committee submitted 
the standards framework to the State Office and Advisory Board for initial approval for public 
comment. The standards and competencies for all levels are included in Appendix D. 

  
Regional forums were held in January, 2008, to obtain direct input from the field.   In addition to the 
standards and competencies, attainment options and documentation criteria for Levels 1 and 2 were 
reviewed during the regional forums.  The Credentialing Committee incorporated the recommendations 
from the regional forums and submitted them to the Advisory Board for final approval.  The Level 1 and 2 
credentials were field tested during November, 2008 ï April, 2009.  The process will be revised based on 
feedback from the participants and then released for statewide implementation in 2009. 
 
The Levels 3 and 4 credentialing process will be field tested in 2009 ï 2010 and then released for 
statewide implementation in the fall of 2010. 
 
Core Content Areas: The Credential addresses seven core content areas and will be awarded at four 
levels of proficiency. These content areas and levels mirror the teacher standards and competencies 
developed through ABSPD and the Credentialing Committee, with ongoing input from the field.   
 
The core content areas include:  (1) The Adult Learner, (2) Content, (3) Assessment, (4) Instruction, (5) 
Technology, (6) Professional Development and Growth, and (7) Program Goals and Responsibilities. 

Levels of Credentials:  The four levels of credentials span the increasingly more complex set of skills and 
knowledge that Basic Skills instructors need to be effective in the classroom.  The competencies in each 
level reflect Bloom's Taxonomy and represent a progression from knowledge and comprehension to 
application, analysis, synthesis, and evaluation.  The progressive levels are designed to help new 
instructors see a pathway for ongoing professional growth.  It should be noted, however, that the levels are 
not intended to be totally sequential.  Instructors are likely to master competencies within multiple levels 
simultaneously. 

Receipt of a credential typically involves a combination of professional development, reflective activities, 
application, and observation.   
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The Level 1 Credential addresses the core knowledge that new instructors need during their initial teaching 
experience. 

The Level 2 Credential addresses the competencies that instructors acquire as they gain more experience and 
opportunities to expand and apply their skills in the Basic Skills classroom. 

The Level 3 Credential addresses higher level competencies that require instructors to analyze their teaching 

practices. 

The Level 4 Credential recognizes attainment of the full range of instructor competencies and will require instructors 

to synthesize and evaluate their performance and share their expertise through such venues as mentoring, 
conducting training, and developing instructional products. 

 

 
 

Much of the incentive to undertake the credentialing process should be a genuine desire to improve 
practice as an educator and ultimately foster student success. As an instructor goes through the process 
and gains a North Carolina Basic Skills Instructor Credential, he/she will be recognized as a professional 
by the field of adult education. Instructors who undertake concentrated study in the field of adult education 
to improve their practice become more reflective about how and why they teach and are often more 
focused on the need to improve student outcomes.  Instructors who earn the credentials will be honored at 
the annual Basic Skills State Conference, as well as recognition at their individual community 
colleges/programs. 

In addition, with adult education teaching experience and a North Carolina Instructor Credential in hand, 
instructors may find it easier to gain employment or move to full time positions in different Basic Skills 
programs across the state.  

The State Basic Skills Office did not develop the credentialing process as a mandatory requirement for 
employment.  Local programs, however, have the discretion to determine what role the credential will play 
in their hiring process.  Local programs are encouraged to offer financial and/or other incentives to 
instructors who gain a credential. Since there will be four levels of credentials, each level might constitute 
a progressive degree of incentive.  Such decisions are left to the individual programs. 
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Terminology 
 
Level 2:  Credentialing in Level 2 is intended for the instructor who has mastered the core knowledge from 
Level 1 and has begun the application of that knowledge in the Basic Skills classroom.  Most instructors 
should be able to acquire competence in Level 2 during their first two years of instruction. 
 
Skill Focus:  The Level 2 Credential is based on the North Carolina instructor standards and Level 2 
competencies. The competencies in Level 2 focus on the actual application of skills and knowledge in the 
Basic Skills classroom. The remaining levels (3 ï 4) focus on analyzing, synthesizing, and evaluating 
those skills and knowledge.  Most of the competencies in Level 2 can be acquired through professional 
development activities, self-directed research, mentoring, and/or classroom observation of an experienced 
instructor. 
 
Sample Attainment Options:  The attainment options are examples of some online resources that can 
help instructors expand their knowledge about a particular competency.  In addition, there are a variety of 
other professional development options, such as workshops, college courses, self-directed research, and 
shadowing, which can help instructors increase their professional growth. A list of the Level 2 
competences and sample attainment options are included in Appendix B. 
 
Documentation Criteria:  The documentation criteria are observable and measurable statements that 
provide evidence of the competencies in practice.  Some competencies include multiple options for 
verifying competence.  Some allow the instructor to select the option most suitable to his/her situation.  
Some documentation includes completion of specific professional development activities while others 
require a written reflection or developed product such as a lesson plan. The Level 2 Credentialing Packet 
(separate document) includes all of the forms and documentation activities that the instructor needs to 
complete. This packet includes an overview of the documentation in Appendix C. 
 
Just as with our students, the skills we use in everyday work and life overlap each other and are often 
used simultaneously.  Some of the competencies and documentation criteria are inter-related to each 
other as well.  Documentation for one competency may apply to or build upon documentation from other 
competencies. 
 
Observation Reports:  Some competencies require the instructor to be observed in the classroom by the 
CCC or other designated individual.  Observation reports with specific criteria have been developed for 
these competencies and are included in the Credentialing Packet. 
 
Self-Assessment:  A self-assessment, based on the Level 1 and 2 competencies, has been developed to 
help instructors assess their current professional knowledge and skills (Appendix A).  This self-assessment 
represents the core knowledge and skills that Basic Skills instructors need to possess. The numbering 
system represents the standard, level, and competency.  Here is an example for 2.2.1. 
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How do I know if I am ready to pursue a Level 2 credential?  
Instructors who intend to pursue a Level 2 credential should first possess the knowledge base related to 
the Level 1 competencies.  Level 1 competencies are those with a ñ1ò in the middle of the numbering 
system (2.1.1). By completing the self-assessment, instructors can determine which of the Level 1 
competencies they need to master before initiating the Level 2 credentialing process.   Are there any 
prerequisites I must complete? Yes. All Level 2 credentialing candidates must complete the NC Online 

Orientation Course for New Instructors.  This course serves as a good refresher course for 
approximately 50 % of the Level 1 competencies.  

 
Instructors are not expected to be proficient in each of the Level 2 competencies before they begin the 
Level 2 credentialing process.  During the year, they will acquire additional competence as they access 
some of the attainment options. 
 
How do I get started? 
 
Getting started is an easy process.  Just follow these three steps. 
 

Step 1. Complete the self-assessment to get an idea of your strengths.  Pay particular attention to 
competencies in Level 1 because you should be competent in these before pursuing a 
Level 2 credential. Also, make note of any Level 2 competencies on which you will want to 
improve during the coming year. 

Step 3. Complete the NC Online Orientation Course for New Instructorsða required pre-requisite- 
before pursuing a Level 2 credential.  Upon satisfactory completion of the course, you will 
receive electronically a certificate of completion.  You will need this certificate for your 
documentation. 

Step 3. Your program should have a Certified Credentialing Coach (CCC) who has been trained 
to work with instructors who are interested in pursuing a credential.  Ask your director who 
the CCC is for your program.  Your CCC will be able to give you additional information 
about the credentialing requirements and answer any questions you might have.  The 
CCC will help you examine the results of your self-assessment and recommend 
professional development options to address competencies needing improvement. 

Step 4. Inform your CCC and local director that you would like to begin the credentialing process. 
 
What do I do next? 
 
1. The State Basic Skills Office of the North Carolina Community College System conducts workshops 

for individuals interested in pursuing a credential.  Participation in one of these workshops is 
mandatory.  The workshop will provide you with all of the information you need to get started with the 
credentialing process.  These workshops will usually be conducted during the annual state Basic Skills 
conference.  Check with your local director for available dates and times. 

 
2. After you attend the introductory workshop, you will meet with your CCC to review credentialing 

documentation requirements and establish timelines and options for meeting those requirements.  This 
is also a good time to start your credentialing portfolio in which you can maintain all of your 
documentation and pertinent information. 

 
3. Keep in mind that professional development is not limited to workshops or conferences. Professional 
 development may include such options as college coursework, shadowing, study circles, self-directed 
 research, online courses, and videos/DVDs. 
 
4. As you complete the various documentation requirements, communicate with your CCC regularly to 
 discuss your progress. When all documentation has been satisfactorily completed, you and the CCC 
 will sign the completed Credentialing Packet. The packet will be forwarded to the local 
 director for approval and signature. 
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5. The local director will send the Credentialing Packet to the State Basic Skills Office for 
 review and approval by a Review Committee. If your portfolio is complete, you will receive your Level 2 

credential in the mail following approval. If items are missing or need further clarification, your CCC will 
be contacted so he/she can assist you with completing the documentation. 

 
 
Before You Begin 
 
You will save significant time and energy if you do a little preparation before you begin.  
  

 It is highly recommended that you review the competencies and documentation criteria for all 
of the competencies before beginning your documentation portfolio.  In so doing, you will be 
able to significantly streamline and coordinate the amount of documentation that you will need to 
collect since documentation for one competency may apply to or build upon documentation for other 
competencies. 

 Download the electronic version of the Level 2 Credentialing Packet so you can type your 
 information directly into the spaces provided.  You can access the electronic version at 
 http://ncbsonline.net/Credential%20Project/Field%20test%20documents.htm 

 Remember that some documentation may be applicable for multiple competencies.  Determine how 
you will track this before you begin.  

 Set a schedule ï specific dates and times ï during which you will work on your credentialing 
portfolio. 

 Keep your portfolio in a secure location where it can not be lost, mishandled, etc. 
 Each competency that requires documentation is listed in a chart within the Credentialing Packet. 
The instructor will complete, insert, and ócheck offô the documentation criteria.  Upon review of the 
documentation, the Certified Credentialing Coach will indicate the date the competency was met or 
recommendations for further clarification. 

 
 

Documentation Criteria for Level 2 Competencies  
(Completed by instructor and verified by Certified Credentialing Coach ) 

 
Standard/Competency 

Content 2.2.2 
Instructors incorporate research-based materials and strategies into instructional delivery. 

Documentation Criteria Verification by CCC 

 
Ã  I have inserted below a description of at least three 

references to research-based strategies or materials (with 
research citation) and examples of how I incorporate those 
into my classroom. 

Met/Date Recommendations for 
Completion/Date 

 
(Insert description here.) 
 
 

 
o Most of the documentation will be typed directly into the Credentialing Packet.  Your responses 

should be (1) thorough and concise, (2) grammatically correct, (3) reflective of the stated 
criteria and (4) confined to the space provided on each page.  Use no smaller than a 10 point 
font. 

 

http://ncbsonline.net/Credential%20Project/Field%20test%20documents.htm
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o Some documentation will require you to attach copies of documents, reports, etc. Be sure to (1) 
insert that documentation directly behind the corresponding documentation page and (2) 
indicate the number of the competency (e.g., 2.2.3) on each page of the attached document. 

o Some documentation will required your CCC or other designated individual to observe you in the 
classroom.  Specific observation reports for these competencies are included in the Credentialing 
Packet. 

o A Glossary of Terms is provided in the Credentialing Packet to help you better understand the 
definition of some of the terms being used.  Please read it carefully. 

o Explicit directions for the development and submission of your portfolio are contained with the 
Credentialing Packet.  Your Certified Credentialing Coach will review these with you.   

o Portfolios will be reviewed quarterly in September, December, March, and June.  Following the 
review, you and your Certified Credentialing Coach will be notified regarding completion status. 
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NORTH CAROLINA INSTRUCTOR SELF-ASSESSMENT:  LEVELS 1 AND 2 
 
Using the North Carolina Instructors Standards for Self-Assessment 
The North Carolina Instructor Standards were not written as an evaluation instrument. They can and 
should, however, be used for self-assessment and to identify areas for growth and further professional 
development.  This self-assessment, the North Carolina Instructor Self-Assessment: Levels 1 and 2, is 
designed for relatively new instructors -- those with up to two - three years of Basic Skills teaching 
experience.  The self-assessment instrument addresses core knowledge and skills that Basic Skills 
instructors need for effective performance.  It is not intended to be all-inclusive.  After you feel comfortable 
with your performance in all of the Level 1 and 2 practices, you will want to progress to the Instructor Self-
Assessment: Levels 3 and 4 which provides a continuum to higher-level teaching practices. 
 
Instructor Self-Assessment Tool: Standards-Based Guiding Questions 
One way to consider your strengths and areas needing improvement is to respond to focused, guiding 
questions related to effective practices aligned to seven broad Instructor Standards: 

 Adult Learning 

 Content 

 Assessment 

 Instruction 

 Technology 

 Professional Development and Growth 

 Program Goals and Responsibilities 
 

Each standard area has a focused question (the standard) followed by a list of effective practices 
(competencies) and a rating scale.   
 
HERE IS A SAMPLE:   Standard #1:  Adult Learning 
 
Essential Question: Do you understand adult learning and development and respect the diversity 
of the students you teach? 
 

Effective Practices 
 

Levels 1 and 2 
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Goal  
V 

1.1.1  

I am aware of the diverse backgrounds, skill levels, and cultural heritage of 
students. 

       

 
The numbering system represents the standard, level, and competency.  Here is an example for 1.1.1. 
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New or relatively new instructors will probably find that they are proficient in many of the competencies in 
Level 1 and some of the competencies in Level 2.  Instructors are not expected to be proficient in each of 

Appendix A 
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the Level 1 competencies before they begin the credentialing process.  During the year, they will acquire 
additional competence as they access some of the attainment options.   
 
Any practice to which you respond ñnever,ò ñrarely,ò or ñsometimesò may be areas for growth. Remember 
that this tool is not intended as an external tool for evaluation. This is an opportunity to be personal and 
honest in your assessment for self-improvement. You may wish to do this activity with a trusted peer or 
colleague to allow for additional discussion and reflection. 
 

Directions: 
 
Step1: Read the standard and guiding questions. Consider each of the practices and choose the rating that most 

accurately represents your performance.   
 
Step 2: After you complete the entire self-assessment, go back and place a checkmark by Level 1 competencies that 

you rated as ñnever,ò ñrarely,ò or ñsometimes.ò  As you progress through your credentialing process, you will 
want to seek out various professional growth opportunities to acquire additional knowledge in these areas.  
Your Certified Credentialing Coach will help you determine available options. 
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Standard #1 
Adult Learning 

 
 
Essential Question 1: Do you understand adult learning and development and respect the diversity 
of the students you teach? 
 

Effective Practices 
 

Levels 1 and 2 
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Goal  
V 

1.1.1  

I am aware of the diverse backgrounds, skill levels, and cultural heritage of 
students. 

       

1.1.2  

I am aware of the need to avoid bias, stereotypes, and generalizations in the 
classroom. 

       

1.1.3  

I can differentiate between how adults and children learn. 
 

       

1.1.4 

I can distinguish the characteristics that create a physical and emotional 
environment in which adult students can learn. 

       

1.1.5 

I can describe potential barriers to regular attendance and options for 
addressing those barriers. 

       

1.1.6 

I can describe various learning styles and strategies for identifying studentsô 
needs, strengths, and goals. 

       

1.2.1 

I provide a supportive learning community that fosters student interaction and 
respect within the classroom (e.g., peer tutoring, group discussion). 

       

1.2.2 

I provide a safe, student-centered instructional setting that acknowledges and 
utilizes the knowledge that adults bring to the classroom. 

       

1.2.3 

I assist students with identifying and resolving participation barriers and/or refer 
students with participation barriers to appropriate staff within the institution for 
assistance. 

       

1.2.4 

I accommodate adult studentsô multiple learning styles. 
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Standard #2 
Content 

 
 
Essential Question 2:  Do you understand the content area(s) for which you have instructional 
responsibility? 
 

Effective Practices 
 

Levels 1 and 2 
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Goal  
V 

2.1.1    

I have professional preparation and/or training in content areas (e.g., reading, 
math, etc.) relative to my teaching assignment (e.g., ABE, GED, AHS, ESL, 
Comp Ed., Family Literacy). 

       

2.1.2  

I have access to and know where to find adult-appropriate instructional 
materials relevant to content area(s). 

       

2.1.3  

I can identify strategies for linking content area with studentsô prior knowledge 
and future learning needs using multiple assessment approaches (e.g., 
standardized tests, inventories, interviews). 

       

2.1.4 

I can link content area skills and skills needed for further education and 
employment. 

       

2.1.5 

I know where to locate adult education research. 
 

       

2.1.6 

I can differentiate among the various skills and knowledge associated with the 
National Reporting Systemôs educational functioning level descriptors. 

       

2.2.1 

I participate in on-going professional development to continuously develop and 
maintain a knowledge base in content areas applicable to my teaching 
responsibility. 

       

2.2.2 

I incorporate research-based materials into instructional delivery. 
 

       

2.2.3 

I use curricula and a variety of resources that blend content area instruction and 
real life application. 

       

2.2.4 

I demonstrate to students the connection between content area skills and the 
skills needed for career opportunities. 

       

2.2.5 

I utilize teaching techniques based on research. 
 

       

2.2.6 

I match curriculum to the educational functioning levels to meet student needs. 
 

       

 

 

 

 

 



                         Level 2 Guidance for Instructors 8.10.10         14 

 

Standard #3 
Assessment 

 
Essential Question 3:  Do you understand and use varied assessments to plan instruction, 
evaluate student progress and improve instructional delivery? 
 

Effective Practices 
 

Levels 1 and 2 
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Goal  
V 

3.1.1    

I can differentiate between formal (standardized pre- and post-tests) and 
informal assessments and explain the value and necessity of each. 

       

3.1.2  

I can explain the link between assessment, curriculum, and instruction. 
 

       

3.1.3 

I can define standardized and ethical procedures for administering formal 
assessment instruments in compliance with the state and local pre- and post-
test policy. 

       

3.1.4 

I can describe program procedures for maintaining accurate, complete, and 
confidential assessment records. 

       

3.1.5 

I can describe the procedure for maintaining security of formal assessment 
materials. 

       

3.2.1 

I administer a variety of assessment instruments, including learning style 
inventories, to develop student goals, guide instruction, and demonstrate 
student progress. 

       

3.2.2 

I use formal and informal assessment results to develop and revise individual 
learning plans and select appropriate curriculum. 

       

3.2.3 

I collaborate with students in the use of self-assessment and progress 
monitoring to show increased skills and knowledge. 

       

3.2.4 

I completed training in one or more NRS-approved assessment instruments. 
 

       

3.2.5 

I regularly review progress and post-assessment data for each student to track 
completion of educational functioning levels as defined by state guidelines. 

       

3.2.6 

I follow program procedures for maintaining accurate and complete assessment 
records. 

       

3.2.7 

 I follow program procedures for maintaining confidential student assessment 
data. 

       

3.2.8 

If applicable, I maintain formal assessment instruments in a locked, secure 
location. 
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Standard #4 
Instruction 

 
Essential Question 4:  Do you plan, implement and evaluate effective instruction? 
 

Effective Practices 
 

Levels 1 and 2 
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Goal  
V 

4.1.1    

I can differentiate between studentsô personal goal setting and National 
Reporting System (NRS) goal setting and the importance of each. 

       

4.1.2  

I can differentiate between studentsô short term and long term goals. 
 

       

4.1.3 

I can define the process for developing effective lesson plans. 
 

       

4.1. 4 

I can describe instructional methods appropriate for adult students with varied 
needs and interests, including the younger student. 

       

4.1.5 

I can identify strategies for promoting a community of learners within the 
classroom. 

       

4.1.6 

I can describe strategies for stimulating higher order thinking skills within the 
classroom. 

       

4.1.7 

I understand the use of distance learning as an instructional or professional 
development delivery method. 

       

4.2.1 

I use a consistent process and collaborate with students to set realistic short-
term and long-term learning goals. 

       

4.2.2 

I offer constructive feedback to assist students in achieving their goals. 
 

       

4.2.3 

I link studentsô life/career goals to NRS goals and studentsô learning plans to 
ensure relevant instruction. 

       

4.2.4 

I apply knowledge of how adults learn to plan and implement relevant lesson 
plans. 

       

4.2.5 
I access lesson plan resources available on NC Online and other venues to 
strengthen my instructional delivery. 

       

4.2.6 

I use a variety of instructional methods and materials, including technology, to 
enhance student learning and address varied learning styles. 

       

4.2.7 

I provide frequent opportunities for students to practice and apply learning. 
 

       

4.2.8 

I integrate group activities that promote team-building and build self-efficacy. 
 

       

4.2.9 

I connect learning to studentsô roles as parents, workers, community members, 
and lifelong learners. 
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Effective Practices 
 

Levels 1 and 2 
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Goal  
V 

4.2.10 

I use curriculum that blends classroom and real-life applications. 
 

       

4.2.11 

I model appropriate communication and higher order thinking skills to stimulate 
critical thinking. 

       

4.2.12 

I access distance learning as an instructional delivery and/or professional 
development method. 

       

 
  
 

Standard #5 
Technology 

 
 
Essential Question 5:  Do you utilize various forms of technology to support teaching, learning and 
communication; to enhance professional growth and productivity; and to conduct research? 
 
 

Effective Practices 
 

Levels 1 and 2 
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PD 
Goal  
V 

5.1.1    

I can demonstrate an understanding of and capacity to use technology for 
teaching and communication. 

       

5.1.2  

I can demonstrate an understanding of the ethical and legal use of technology. 
 

       

5.1.3 

I can describe multiple options for using technology, including assistive 
technology, within the classroom to promote student learning (e.g., computer 
software, internet research, powerpoint presentations). 

       

5.2.1 

I incorporate the use of technology (where available) into instruction to enhance 
student learning and student-conducted research. 

       

5.2.2 

I use technology to expand professional and student communication (i.e., 
discussion boards, list servs, email). 

       

5.2.3 

I follow program procedures for the legal and ethical use of technology in the 
learning environment and ensure that students do likewise. 

       

5.2.4 

I use technology to plan lessons, deliver instruction, and access current 
research to address diverse student needs and learning styles. 
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Standard #6 
Professional Development and Growth 

 
 
Essential Question 6:  Do you pursue opportunities for professional development and involvement 
in the Basic Skills learning community? 
 
 

Effective Practices 
 

Levels 1 and 2 
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Goal  
V 

6.1.1    

I completed the NC Basic Skills online orientation course and participated in 
local program orientation. 

       

6.1.2  

I complete a self-evaluation and develop professional development goals as 
they relate to personal practice. 

       

6.2.1 

I engage in continuous, purposeful professional development that supports 
student achievement and the programôs mission. 

       

6.2.2 

I connect professional development goals to program goals. 
 

       

6.2.3 

I observe and model effective teachers and network with colleagues at the local 
level. 

       

6.2.4 

I read professional literature related to the field and utilize technology for 
continuous professional development. 

       

 
 

Standard #7 
Program Goals and Responsibilities 

 
 
Essential Question 7:  Do you understand and support program goals and responsibilities? 
 
 

Effective Practices 
 

Levels 1 and 2 
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Goal  
V 

7.1.1    

I understand local program policies and state/federal regulations, including the 
Americans with Disabilities Act (ADA) and the Family Educational Rights and 
Privacy Act (FERPA). 

       

7.1.2  

I can define the programôs mission, goals and priorities. 
 

       

7.1.3 

I understand the process for making student referrals to internal 
(college/program) and/or external resources. 

       

7.2.1 

I follow local and state/federal policies and procedures. 
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Effective Practices 

 
Levels 1 and 2 
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Goal  
V 

7.2.2 

I collect and report accurate data for program improvement and accountability 
in a timely manner to meet programôs deadlines. 

       

7.2.3 

I accept personal responsibility for job attendance, timeliness, and job 
performance. 

       

7.2.4 

I follow procedures of designated off-campus class sites, if applicable, such as 
correctional facilities, community-based organizations, etc. 

       

7.2.5 

I demonstrate a positive working relationship with colleagues. 
 

       

7.2.6 

I establish and build working relationships with internal college/program 
resources and external community agencies (if appropriate). 
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Level 2 Standards, Competencies, and Sample Attainment Options 
 

Mastery of competencies can be attained through a variety of options, such as workshops and conferences, shadowing, college 
coursework, self-directed research, study circles, etc.  Below is a sampling of a few online and other resources you might find helpful. 

 
 

Standard #1: Adult Learning 

Instructors understand adult learning and development and respect the diversity of the students they teach. 

Level 2 Competencies 

 

Sample Attainment Options 

 

1.2.1 Instructors provide a supportive learning 
community that fosters student interaction and 
respect within the classroom (e.g., peer tutoring, 
group discussion). 

1.  Does Collaborative Learning Increase Participation in Adult Basic 
Education? 

 http://www.able.state.pa.us/able/lib/able/lfp/lfp97baylor.pdf 

2. Diversity and Classroom Management:  Accommodating Adult 
Learners 

 http://www.league.org/gettingresults/web/module1/diversity/accomodate_adult_learners.html 
 

1.2.2  Instructors provide a safe, student-centered 
instructional setting that acknowledges and 
utilizes the knowledge that adults bring to the 
classroom. 

1. Helping Adult Learners Learn (cut and paste entire URL) 

 http://eric.ed.gov/ERICWebPortal/custom/portlets/recordDetails/detail
mini.jsp?_nfpb=true&_&ERICExtSearch_SearchValue_0=EJ432639
&ERICExtSearch_SearchType_0=no&accno=EJ432639 

2.  ABSPD Products: 

 Video/DVD ï Needs and Characteristics of the Adult Learner 

 Training Manual ï Preservice, Basic, and Intermediate Training 

 CD-Rom- Understanding and Teaching Our Youngest Students 

 Training Manual - Understanding and Teaching Our Youngest 
Students 

 Video/DVD ï Understanding and Teaching Our Youngest 
Students 

 Video/DVD ï Motivation for the Adult Learner 

1.2.3  Instructors assist students with identifying and 
resolving participation barriers and/or refer 
students with participation barriers to appropriate 
staff within the institution for assistance. 

 

1. NC Online Retention library 

 http://ncbsonline.net/Student%20Retention.htm 

  (includes NCSALLôs Adult Learner Persistence Study) 

2.   ABSPD Instructor Training Manual Series: Understanding and 
Teaching our Youngest Students, (2003) 

3.  ABSPD VHS/DVD Video Series: Good Management: Key to 
Successful Learning (1995)  

1.2.4  Instructors accommodate adult studentsô multiple 
learning styles. 

1.  Learning to Learnéwith Style 

 http://www.eric.ed.gov/ERICDocs/data/ericdocs2sql/content_storage
_01/0000019b/80/16/ba/a7.pdf 

2. ABSPD Video/DVD: Learning Styles (1995), Understanding and 
Teaching Our Youngest Students (1999) 

3. Teaching and Learning Styles 

 http://www.floridatechnet.org/inservice/abe/comp3.html 

 

 

Appendix B 

http://www.able.state.pa.us/able/lib/able/lfp/lfp97baylor.pdf
http://www.league.org/gettingresults/web/module1/diversity/accomodate_adult_learners.html
http://eric.ed.gov/ERICWebPortal/custom/portlets/recordDetails/detailmini.jsp?_nfpb=true&_&ERICExtSearch_SearchValue_0=EJ432639&ERICExtSearch_SearchType_0=no&accno=EJ432639
http://eric.ed.gov/ERICWebPortal/custom/portlets/recordDetails/detailmini.jsp?_nfpb=true&_&ERICExtSearch_SearchValue_0=EJ432639&ERICExtSearch_SearchType_0=no&accno=EJ432639
http://eric.ed.gov/ERICWebPortal/custom/portlets/recordDetails/detailmini.jsp?_nfpb=true&_&ERICExtSearch_SearchValue_0=EJ432639&ERICExtSearch_SearchType_0=no&accno=EJ432639
http://ncbsonline.net/Student%20Retention.htm
http://www.eric.ed.gov/ERICDocs/data/ericdocs2sql/content_storage_01/0000019b/80/16/ba/a7.pdf
http://www.eric.ed.gov/ERICDocs/data/ericdocs2sql/content_storage_01/0000019b/80/16/ba/a7.pdf
http://www.floridatechnet.org/inservice/abe/comp3.html
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Standard #2: Content ï All Instructors  

Instructors understand the content area(s) for which they have instructional responsibility. 

Level 2 Competencies 

 

Sample Attainment Options 

 

2.2.1  Instructors participate in on-going professional 
development to continuously develop and 
maintain a knowledge base in content area 
applicable to their teaching responsibility. 

1.  Facilitating Inquiry-Based Staff Development 

 http://www.ncsall.net/?id=392 

2.   ABSPD VHS/DVD Video Series: Ways of Teaching Math: Teaching 
Strategies for Adult Basic Skills Instructors (1997) and Lesson 
Planning for Effective Instruction (1998) 

3.  ABSPD Interactive CD-Rom Series: Components of Reading (2008), 
Effective Math Instruction (2007), and Effective Writing Instruction 
(2006) 

4. Basics of Adult Education 

 http://www.c-pal.net/course/index.html 

 

2.2.2  Instructors incorporate research-based materials 
into instructional delivery. 

1.  NCSALLôs Focus on Basics 

 http://www.ncsall.net/index.php?id=31 

2. NCSALLôs research 

 http://www.ncsall.net/index.php?id=16 

3. Corley, Mary Ann. ñDifferentiated Instruction Adjusting to the Needs 
of All Learners.ò Focus On Basics. Vol. 7, Issue C. March, 2005. 

4. Knight, Cheryl, Ph.D. Inspire a Life of Reading. ABSPD Project and 
Appalachian State University. 2005. 

5. Applying Research in Reading Instruction for Adults: 
First Steps for Teachers (December 2005) 

 http://nifl.gov/partnershipforreading/publications/html/mcshane/index.
html 

6. ñUnderstanding What Reading Is All Aboutò. Harvard Graduate 
School of Education   (July, 2005). www.ncsall.net. 

7. Teaching Adults to Read 
 http://nifl.gov/partnershipforreading/publications/teach_adults.pdf 
8. Research-Based Principles for Adult Basic Education Reading 

Instruction 
 http://nifl.gov/partnershipforreading/publications/html/adult_ed/adult_

ed_1.html 

2.2.3  Instructors use curricula and a variety of 
resources that blend content area instruction and 
real life application.  

1. NCSALLôS Focus on Basic:  Curriculum Development 

 http://www.ncsall.net/?id=153 

2. Content-Based Instruction 

 http://www.ncsall.net/index.php?id=169 

3.   ABSPD Instructor Training Manual Series: Teaching Math in Context 
(2007) 

4. Creating Authentic Materials and Activities for the Adult Literacy 
Classroom 

 http://www.ncsall.net/fileadmin/resources/teach/jacobson.pdf 

 

2.2.4 Instructors demonstrate to students the 
connection between content area skills and the 
skills needed for career opportunities. 

1. Integrating Adult Basic Education and Occupational Training 

 http://www.commcorp.org/researchandevaluation/pdf/IntegratingAdult
Ed_execsumm.pdf 

2. ABSPD Video/DVD: ESL In the Workplace (2000), Teaching Math in 
Context Training Manual (2007), and Institutes 

2.2.5 Instructors utilize a variety of teaching 
techniques based on research. 

1.  Focus on Basics 

 http://www.ncsall.net/index.php?id=31 

2.2.6 Instructors match curriculum to the educational 
functioning levels to meet student needs. 

1. NCSALLôS Focus on Basic:  Curriculum Development 

 http://www.ncsall.net/?id=153 

2. Differentiated Instruction 

http://www.ncsall.net/?id=392
http://www.c-pal.net/course/index.html
http://www.ncsall.net/index.php?id=31
http://www.ncsall.net/index.php?id=16
http://www.ncsall.net/
http://nifl.gov/partnershipforreading/publications/teach_adults.pdf
http://nifl.gov/partnershipforreading/publications/html/adult_ed/adult_ed_1.html
http://nifl.gov/partnershipforreading/publications/html/adult_ed/adult_ed_1.html
http://www.ncsall.net/?id=153
http://www.ncsall.net/index.php?id=169
http://www.ncsall.net/fileadmin/resources/teach/jacobson.pdf
http://www.commcorp.org/researchandevaluation/pdf/IntegratingAdultEd_execsumm.pdf
http://www.commcorp.org/researchandevaluation/pdf/IntegratingAdultEd_execsumm.pdf
http://www.ncsall.net/index.php?id=31
http://www.ncsall.net/?id=153
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 http://www.ncsall.net/?id=736 

3. ABSPD VHS/DVD Video Series: Ways of Teaching Math: Teaching 
Strategies for Adult Basic Skills Instructors (1997) and Lesson 
Planning for Effective Instruction (1998) 

4. ABSPD Interactive CD-Rom Series: Components of Reading (2008), 
Effective Math Instruction (2007), and Effective Writing Instruction 
(2006) 

Standard #2: Content ï ABE Instructors 

Only 

 

2.2.1A  Instructors match appropriate reading, math, and 
writing curricula to the various functioning levels. 

1. Differentiated Instruction 
 http://www.ncsall.net/?id=736 

 

Standard #2: Content ï GED Instructors 

Only 

 

2.2.1B Instructors match appropriate reading, math, 
writing, science, and social studies curricula to 
the various functioning levels of GED students. 

 

1. Differentiated Instruction 
 http://www.ncsall.net/?id=736 

2. ABSPD Products: 

 GED 2002 Language Arts, Social Studies, Science, and Mathematics 
(2002) 

2.2.1C Instructors can administer the Official GED 
Practice Test to determine student readiness for 
the GED Tests. 

          

1. Official GED Practice Tests 

 http://www.mcdougallittell.com/store/ProductCatalogController?cmd=
Browse&subcmd=LoadDetail&imprint=sa&ID=1007500000075993&fr
ontOrBack=F&division=M01&sortProductsBy=SEQ_TITLE&sortEntrie
sBy=SEQ_NAME#order 

 

Standard #2: Content ï AHS Instructors 

Only 

 

2.2.1D Instructors match appropriate curricula to the 
various functioning levels of AHS students. 

1. Differentiated Instruction 
 http://www.ncsall.net/?id=736 

 

Standard #2: Content ï ESL Instructors Only  

2.2.1E Instructors stay up-to-date on current research in 
second language acquisition, teaching methods 
and ESL literacy and use it to guide instruction 

1.  NCOnline Virtual ESL Library 
 http://ncbsonline.net/ESL.htm 
2. ABSPD Video/DVD: ESL for Adult Learners (1996) 

Standard #2: Content ï Family Literacy 

Instructors Only 

 

2.2.1F Instructors stay up-to-date on current research 
and methods in Family Literacy and use it to 
guide instruction. 

 

1. National Center for Family Literacy http://www.famlit.org/  

2. NC Online family literacy library 

 http://ncbsonline.net/Family%20Literacy.htm 

 

2.2.1G Instructors use curriculum that incorporates the 
identification of family strengths with family goal-
setting activities. 

1. National Center for Family Literacy http://www.famlit.org/  

2. NC Online family literacy library 

 http://ncbsonline.net/Family%20Literacy.htm 

 

2.2.1H Instructors implement lessons, including 
computer-based lessons, which will be beneficial 
to parent/family members. 

1. National Center for Family Literacy http://www.famlit.org/  

2. NC Online family literacy library 

 http://ncbsonline.net/Family%20Literacy.htm 

3.  ABSPD Numeracy and Mathematics: Free and Inexpensive Materials 
(1997), Teaching Beginning Readers Using L.E.A. (1993) 

 

http://www.ncsall.net/?id=736
http://www.ncsall.net/?id=736
http://www.ncsall.net/?id=736
http://www.mcdougallittell.com/store/ProductCatalogController?cmd=Browse&subcmd=LoadDetail&imprint=sa&ID=1007500000075993&frontOrBack=F&division=M01&sortProductsBy=SEQ_TITLE&sortEntriesBy=SEQ_NAME#order
http://www.mcdougallittell.com/store/ProductCatalogController?cmd=Browse&subcmd=LoadDetail&imprint=sa&ID=1007500000075993&frontOrBack=F&division=M01&sortProductsBy=SEQ_TITLE&sortEntriesBy=SEQ_NAME#order
http://www.mcdougallittell.com/store/ProductCatalogController?cmd=Browse&subcmd=LoadDetail&imprint=sa&ID=1007500000075993&frontOrBack=F&division=M01&sortProductsBy=SEQ_TITLE&sortEntriesBy=SEQ_NAME#order
http://www.mcdougallittell.com/store/ProductCatalogController?cmd=Browse&subcmd=LoadDetail&imprint=sa&ID=1007500000075993&frontOrBack=F&division=M01&sortProductsBy=SEQ_TITLE&sortEntriesBy=SEQ_NAME#order
http://www.ncsall.net/?id=736
http://ncbsonline.net/ESL.htm
http://www.famlit.org/site/c.gtJWJdMQIsE/b.1204561/k.BD7C/Home.htm
http://ncbsonline.net/Family%20Literacy.htm
http://www.famlit.org/site/c.gtJWJdMQIsE/b.1204561/k.BD7C/Home.htm
http://ncbsonline.net/Family%20Literacy.htm
http://www.famlit.org/site/c.gtJWJdMQIsE/b.1204561/k.BD7C/Home.htm
http://ncbsonline.net/Family%20Literacy.htm


                         Level 2 Guidance for Instructors 8.10.10         22 

Standard #3: Assessment 
Instructors understand and use varied assessments to inform instruction, evaluate student learning and 
improve program practice. 

Level 2 Competencies 

 

Sample Attainment Options 

 

3.2.1  Instructors administer a variety of assessment 
instruments to develop student goals, guide 
instruction, and demonstrate student progress. 

 

1. Student Assessment in Adult Basic Education 

 http://www.nald.ca/fulltext/snape/Snape.pdf 

2.    ABSPD VHS/DVD Video Series: Initial Interview (1993), 
Informal Reading Inventory (1992) and Case Studies I & II 
(1993) 

3. Informal Progress Checks 

 http://www.cpal.net/course/module2/m2_informal_progress_c
hecks.html 

4. LINCS Assessment Special Collection 

  http://literacy.kent.edu/Midwest/assessment/ 

 

3.2.2 Instructors use formal and informal assessment 
results to develop individual learning plans and select 
appropriate curriculum. 

1. Informal Assessment as a Tool for the Adult Educator 

 http://eric.ed.gov/ERICWebPortal/custom/portlets/recordDetai
ls/detailmini.jsp?_nfpb=true&_&ERICExtSearch_SearchValue
_0=EJ205980&ERICExtSearch_SearchType_0=no&accno=E
J205980 

2. Linking Instruction to Assessment:  A Teacher Planning 
Model 

 http://www.cctela.ca/assess_dec15.pdf 

3.2.3 Instructors revise individual learning plans and 
instructional strategies based on assessment results. 

 

1. Student Assessment in Adult Basic Education 

 http://www.nald.ca/fulltext/snape/Snape.pdf 

2. Differentiated Instruction 

 http://www.ncsall.net/?id=736 

3. Linking Student Assessment to Instruction 
http://www.statelibrary.state.pa.us/able/lib/able/fieldnotes06/fn
06assessinst.pdf 

3.2.4 Instructors involve students in self-assessment and 
progress monitoring so they can reflect on the 
knowledge and skills they have gained. 

 

1. Project-Based Learning 

 http://www.ncsall.net/index.php?id=160 

2. Creating Meaningful Performance Assessments 

  http://www.ericdigests.org/1996-1/creating.htm 

3.2.5 Instructors regularly review progress and post-
assessment data for each student to track completion 
of educational functioning levels. 

1.  Formative Assessment 

  http://datause.cse.ucla.edu/fa_1.asp 

2. Data Use and Formative Assessment 

 http://www.aacompcenter.org/cs/aacc/print/htdocs/aacc/resou
rces_data.htm  

 

3.2.6 Instructors follow program procedures for maintaining 
accurate and complete assessment records. 

1. NRS Data Use Online Courses 

 http://www.nrsweb.org/trainings/online.aspx 

2. Assessment:  Standardized Tests 

 http://www.cpal.net/course/module2/m2_standardized_tests.h
tml 

 

http://www.nald.ca/fulltext/snape/Snape.pdf
http://www.cpal.net/course/module2/m2_informal_progress_checks.html
http://www.cpal.net/course/module2/m2_informal_progress_checks.html
http://literacy.kent.edu/Midwest/assessment/
http://eric.ed.gov/ERICWebPortal/custom/portlets/recordDetails/detailmini.jsp?_nfpb=true&_&ERICExtSearch_SearchValue_0=EJ205980&ERICExtSearch_SearchType_0=no&accno=EJ205980
http://eric.ed.gov/ERICWebPortal/custom/portlets/recordDetails/detailmini.jsp?_nfpb=true&_&ERICExtSearch_SearchValue_0=EJ205980&ERICExtSearch_SearchType_0=no&accno=EJ205980
http://eric.ed.gov/ERICWebPortal/custom/portlets/recordDetails/detailmini.jsp?_nfpb=true&_&ERICExtSearch_SearchValue_0=EJ205980&ERICExtSearch_SearchType_0=no&accno=EJ205980
http://eric.ed.gov/ERICWebPortal/custom/portlets/recordDetails/detailmini.jsp?_nfpb=true&_&ERICExtSearch_SearchValue_0=EJ205980&ERICExtSearch_SearchType_0=no&accno=EJ205980
http://www.cctela.ca/assess_dec15.pdf
http://www.nald.ca/fulltext/snape/Snape.pdf
http://www.ncsall.net/?id=736
http://www.statelibrary.state.pa.us/able/lib/able/fieldnotes06/fn06assessinst.pdf
http://www.statelibrary.state.pa.us/able/lib/able/fieldnotes06/fn06assessinst.pdf
http://www.ncsall.net/index.php?id=160
http://www.ericdigests.org/1996-1/creating.htm
http://datause.cse.ucla.edu/fa_1.asp
http://www.aacompcenter.org/cs/aacc/print/htdocs/aacc/resources_data.htm
http://www.nrsweb.org/trainings/online.aspx
http://www.cpal.net/course/module2/m2_standardized_tests.html
http://www.cpal.net/course/module2/m2_standardized_tests.html
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Level 2 Competencies 

 

Sample Attainment Options 

 

4.2.1 Instructors use a consistent process and collaborate 
with students to set realistic short-term and long-term 
learning goals. 

1.  NCOnline Virtual Library:  Goal Setting 

 http://ncbsonline.net/Goal%20Setting.htm 

2. Teaching Short Term and Long Term Goal Setting to ESL 
Students 

 http://www.pde.state.pa.us/able/lib/able/lfp/lfp99jackson.pdf 

3. Goal Setting 

 http://www.floridatechnet.org/inservice/career/comp6a.html 

4. Goal Setting 

 http://www.nald.ca/litweb/province/on/litbasic/retentn/goalset/
01.htm 

4.2.2  Instructors offer constructive feedback to assist 
students in achieving their goals. 

1.  NCOnline Virtual Library:  Goal Setting 

 http://ncbsonline.net/Goal%20Setting.htm 

2. Teaching Short Term and Long Term Goal Setting to ESL 
Students 

 http://www.pde.state.pa.us/able/lib/able/lfp/lfp99jackson.pdf 

3. Goal Setting 

 http://www.floridatechnet.org/inservice/career/comp6a.html 

4. Goal Setting 

 http://www.nald.ca/litweb/province/on/litbasic/retentn/goalset/
01.htm 

4.2.3 Instructors link studentsô life/career goals to NRS 
goals and studentsô learning plans to ensure relevant 
instruction. 

1.  NCOnline Virtual Library:  Goal Setting 

 http://ncbsonline.net/Goal%20Setting.htm 

2. Teaching Short Term and Long Term Goal Setting to ESL 
Students 

 http://www.pde.state.pa.us/able/lib/able/lfp/lfp99jackson.pdf 

3. Goal Setting 

 http://www.floridatechnet.org/inservice/career/comp6a.html 

4. Goal Setting 

 http://www.nald.ca/litweb/province/on/litbasic/retentn/goalset/
01.htm 

4.2.4  Instructors apply knowledge of how adults learn to 
plan and implement relevant lesson plans. 

1.  ABSPD:  Video/DVD ï Lesson Planning for Effective 
Instruction (1998) 

2. NC Online Virtual Library:  Lesson Plans 

  http://ncbsonline.net/Lesson%20Plans.htm 
3. Lesson Planning Resource Guide 
 http://www.sabes.org/curriculum/lesson-planning-guide-

2008.pdf 

4.2.5 Instructors access lesson plan resources available on 
NC Online and other venues to strengthen their 
instructional delivery. 

1. ABSPD:  Video/DVD ï Lesson Planning for Effective 
Instruction (1998) 

2. NC Online Virtual Library:  Lesson Plans 

  http://ncbsonline.net/Lesson%20Plans.htm 
3. Lesson Planning Resource Guide 
 http://www.sabes.org/curriculum/lesson-planning-guide-

2008.pdf 

4.2.6 Instructors use a variety of instructional methods and 
materials, including technology, to enhance student 
learning and address varied learning styles. 

 

1.  ABSPD Products: 

Video/DVD ï  
o Questioning Techniques (1995), 
o Strategies for Teaching Math to Adult Learners (1994),  

Standard #4: Instruction  

Instructors plan, implement and evaluate effective instruction. 

http://ncbsonline.net/Goal%20Setting.htm
http://www.pde.state.pa.us/able/lib/able/lfp/lfp99jackson.pdf
http://www.floridatechnet.org/inservice/career/comp6a.html
http://www.nald.ca/litweb/province/on/litbasic/retentn/goalset/01.htm
http://www.nald.ca/litweb/province/on/litbasic/retentn/goalset/01.htm
http://ncbsonline.net/Goal%20Setting.htm
http://www.pde.state.pa.us/able/lib/able/lfp/lfp99jackson.pdf
http://www.floridatechnet.org/inservice/career/comp6a.html
http://www.nald.ca/litweb/province/on/litbasic/retentn/goalset/01.htm
http://www.nald.ca/litweb/province/on/litbasic/retentn/goalset/01.htm
http://ncbsonline.net/Goal%20Setting.htm
http://www.pde.state.pa.us/able/lib/able/lfp/lfp99jackson.pdf
http://www.floridatechnet.org/inservice/career/comp6a.html
http://www.nald.ca/litweb/province/on/litbasic/retentn/goalset/01.htm
http://www.nald.ca/litweb/province/on/litbasic/retentn/goalset/01.htm
http://ncbsonline.net/Lesson%20Plans.htm
http://www.sabes.org/curriculum/lesson-planning-guide-2008.pdf
http://www.sabes.org/curriculum/lesson-planning-guide-2008.pdf
http://ncbsonline.net/Lesson%20Plans.htm
http://www.sabes.org/curriculum/lesson-planning-guide-2008.pdf
http://www.sabes.org/curriculum/lesson-planning-guide-2008.pdf
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Level 2 Competencies 

 

Sample Attainment Options 

 

o Teach and Reach (2000),  
o Teaching Adults with Learning Difficulties (2001),  
o Ways of Teaching Mathematics: Teaching Strategies for 

 ABS Instructors (1997),  
o Writing Across Adult Basic Skills (1999),  
o Overview of Materials Selection (1994),  
o Learning Styles (1995),  
o GED 2002 Series (2002),  
o Cooperative Learning (1994) 
o Interactive CDôs ï Beginning Reading for Adults (2005),  
o Effective Math Instruction (2007), 
o Effective Writing Instruction (2006) 
 
Training Manuals ï  
o Teaching Writing: A Tool Kit for ABS Educators (2006),  
o Numeracy (2004),  
o Inspire a Life of Reading (2005),  
o GED 2002 Series (2002) 
 
2. Instructional Techniques 
  http://www.c-pal.net/course/module4/index.html 

 

4.2.7 Instructors provide frequent opportunities for students 
to practice and apply learning.  

 

1.  Creating Authentic Materials and Activities for the Adult 
Literacy Classroom 

 http://www.ncsall.net/fileadmin/resources/teach/jacobson.pdf 

2. Project-Based Learning 

 http://www.ncsall.net/index.php?id=160 

 

4.2.8  Instructors integrate group activities that promote 
team-building and build self-efficacy. 

1. Project-Based Learning 

 http://www.ncsall.net/index.php?id=160 

2. ABSPD Instructor Training Manual Series: Understanding and 
Teaching our Youngest Students (2003) 

3. ABSPD Video/DVD: Cooperative Learning (1994) 

4. Group Work 

 http://www.c-pal.net/course/module4/m4_group_work.html 

5. Five Levels of Cooperative Learning 

 http://literacy.kent.edu/cra/cooperative/coop.html 

4.2.9  Instructors connect learning to studentsô roles as 
parents, workers, community members, and lifelong 
learners. 

1.  Eureka! 

 http://literacy.kent.edu/eureka/strategies/strategies.html 

 

4.2.10 Instructors use materials and resources that blend 
classroom and real-life applications. 

1.  Project-Based Learning 

 http://www.ncsall.net/index.php?id=160 

2. Eureka! 

 http://literacy.kent.edu/eureka/strategies/strategies.html 

4.2.11 Instructors model appropriate communication and 
higher order thinking skills to stimulate critical thinking. 

1.  Principles of Problem Solving 

 http://www.plato.com/downloads/papers/paper_04.pdf 

 

4.2.12 Instructors access distance learning as an 
instructional delivery and/or professional development 
method. 

1.  NC Online professional development directory 

 http://ncbsonline.net/Online%20PD%20Directory.htm 

2. NC Online Distance Learning virtual library 

 http://ncbsonline.net/Distance%20Learning.htm 

 

http://www.c-pal.net/course/module4/index.html
http://www.ncsall.net/fileadmin/resources/teach/jacobson.pdf
http://www.ncsall.net/index.php?id=160
http://www.ncsall.net/index.php?id=160
http://www.c-pal.net/course/module4/m4_group_work.html
http://literacy.kent.edu/cra/cooperative/coop.html
http://literacy.kent.edu/eureka/strategies/strategies.html
http://www.ncsall.net/index.php?id=160
http://literacy.kent.edu/eureka/strategies/strategies.html
http://www.plato.com/downloads/papers/paper_04.pdf
http://ncbsonline.net/Online%20PD%20Directory.htm
http://ncbsonline.net/Distance%20Learning.htm
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Level 2 Competencies 

 

Sample Attainment Options 

 

5.2.1 Instructors use technology to plan lessons, deliver 
instruction, and access current research to address 
diverse student needs and learning styles. 

1. Focus on Basics: Technology 

 http://www.ncsall.net/index.php?id=155 

2. NC Online technology library 

 http://ncbsonline.net/Technology%20Integration1.htm 

3. Technology Tutorials 

  http://www.internet4classrooms.com/on-line.htm 

5.2.2 Instructors use technology to expand professional and 
student communication (i.e., discussion boards, list 
servs, email). 

1. Focus on Basics: Technology 

 http://www.ncsall.net/index.php?id=155 

2. NC Online technology library 

 http://ncbsonline.net/Technology%20Integration1.htm 

3. Technology Tutorials 

  http://www.internet4classrooms.com/on-line.htm 

5.2.3 Instructors follow program procedures for the legal 
and ethical use of technology in the learning 
environment and ensure that students do likewise. 

1. Teaching Legal and Ethical Use of Technology in the 
Classroom 

 http://www.slideshare.net/Mrs.Faust/teaching-ethical-and-
legal-use-of-technology-in-the-classroom 

 

5.2.4 Instructors access distance learning as an 
instructional delivery and/or professional development 
method. 

1.  A set of lesson plans and activities 

 http://www.nifl.gov/nifl/fellowship/reports/susanc/inthome.htm 

2. NC Online technology library 

  http://ncbsonline.net/Technology%20Integration1.htm 

3. NC Online professional development directory 

 http://ncbsonline.net/Online%20PD%20Directory.htm 

4.  ABSPD Summer Institutes (Institute 2009: Multimedia and 
Technology) 

5.  ABSPD Interactive CD-ROM: Technology in ABS (2009) (in 
development, will be complete by April, 2009) 

 

Standard #5: Technology  

Instructors utilize technology to support teaching, learning and communication; enhance professional 
growth and productivity; and conduct research. 

http://www.ncsall.net/index.php?id=155
http://ncbsonline.net/Technology%20Integration1.htm
http://www.internet4classrooms.com/on-line.htm
http://www.ncsall.net/index.php?id=155
http://ncbsonline.net/Technology%20Integration1.htm
http://www.internet4classrooms.com/on-line.htm
http://www.slideshare.net/Mrs.Faust/teaching-ethical-and-legal-use-of-technology-in-the-classroom
http://www.slideshare.net/Mrs.Faust/teaching-ethical-and-legal-use-of-technology-in-the-classroom
http://www.nifl.gov/nifl/fellowship/reports/susanc/inthome.htm
http://ncbsonline.net/Technology%20Integration1.htm
http://ncbsonline.net/Online%20PD%20Directory.htm
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Level 2 Competencies 

 

Sample Attainment Options 

 

6.2.1  Instructors engage in continuous, purposeful 
professional development that supports student 
achievement and the programôs mission. 

1. State and local professional development activities 

2. NCCCS Professional Development calendar 

 http://www.ncccs.cc.nc.us/Basic_Skills/trainingCalendar.htm 

3. NC Online professional development directory 

 http://ncbsonline.net/Online%20PD%20Directory.htm 

4.  ABSPD Resources (Currently there are 10 training manuals, 
35 videos/DVD, and 5 interactive CD-ROMs), institutes, etc. 

 http://www.abspd.appstate.edu/ 

 

6.2.2 Instructors connect professional development goals to 
program goals. 

1. Use of self-assessment tool, such as NC Instructor Standards 
Self-Assessment to identify an area of need for development. 

2.  Use Standard form for PDP 

3. ABSPD Vide/DVD: Qualities of an Effective ABS Instructor 
(1993) 

6.2.3 Instructors observe and model effective teachers and 
network with colleagues at the local level. 

1. Shadowing (or mentoring by) an experienced instructor 
and/or observing classrooms 

2. Local staff meetings, study circles, and other opportunities for 
staff sharing 

3.  ABSPD institutes and workshops, Video/DVD Mentoring as 
Profssional Development (1996) 

6.2.4 Instructors read professional literature related to the 
field. 

1. NCSALLôs Focus on Basics and other publications 

 http://www.ncsall.net/index.php?id=15 

2. C-PAL 

 http://www.c-pal.net/ 

3. Center for Adult English Language Acquisition (CAELA) 

 http://www.cal.org/caela/ 

4. Teachers of English to Speakers of Other Languages 
(TESOL) 

 http://www.tesol.org/s_tesol/index.asp 

5. ABSPD training manuals, videos/DVD, and  interactive CD-
ROMs 

 

 

Level 2 Competencies 

 

Sample Attainment Options 

 

7.2.1 Instructors follow local and state/federal policies and 
procedures. 

1. Local program orientation training 

2.   Local/State program handbook on policies and procedures 

3. Off-campus site handbook on policies and procedures 

4. NC online orientation course for new instructors 

 

Standard #6: Professional Development and Growth 

Instructors assume responsibility for professional development and involvement in their Basic Skills learning 
community. 

Standard #7: Program Goals and Responsibilities 

Instructors understand and support program goals and responsibilities. 

http://www.ncccs.cc.nc.us/Basic_Skills/trainingCalendar.htm
http://ncbsonline.net/Online%20PD%20Directory.htm
http://www.abspd.appstate.edu/
http://www.ncsall.net/index.php?id=15
http://www.c-pal.net/
http://www.cal.org/caela/
http://www.tesol.org/s_tesol/index.asp
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7.2.2 Instructors collect and report accurate data for 
program improvement and accountability in a timely 
manner to meet programôs deadlines. 

1. Local program orientation training 

2. Local program handbook on policies and procedures 

3. Shadowing (or mentoring by) an experienced instructor 
and/or observing classrooms 

4. LEIS training/LACES training 

7.2.3      Instructors accept personal responsibility for job 
attendance, timeliness, and job performance. 

1. How to Develop and Practice Good Work Habits 

 http://www.howtodothings.com/careers/a2375-how-to-
develop-and-practice-positive-work-habits.html 

 

7.2.4 Instructors follow procedures of designated off-
campus class sites, if applicable, such as correctional 
facilities, community-based organizations, etc. 

1. Off-campus site handbook on policies and procedures 

2. Shadowing (or mentoring by) an experienced instructor 
and/or observing classrooms 

 

7.2.5 Instructors demonstrate a positive working 
relationship with colleagues. 

1. Co-Worker Relationships and Communications 

 http://www.librarysupportstaff.com/coworkers.html#principles 

 

7.2.6 Instructors establish and build working relationships 
with internal college/program resources and external 
community agencies (if appropriate). 

1. Building Community Partnerships 

 http://www.c-pal.net/build/index.html 

 

 

 

http://www.howtodothings.com/careers/a2375-how-to-develop-and-practice-positive-work-habits.html
http://www.howtodothings.com/careers/a2375-how-to-develop-and-practice-positive-work-habits.html
http://www.librarysupportstaff.com/coworkers.html#principles
http://www.c-pal.net/build/index.html
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 Competency Documentation Overview 
 

 
This checklist is provided to help credentialing candidates track their progress.  It is highly 
recommended that candidates review ALL of the documentation for each competency before 
compiling their portfolios.  Several of the documentation criteria are inter-related and may be used 
to satisfy or complement more than one competency. 
 
* Professional development can include such options as workshops, college coursework, self-directed 
research, job shadowing, on-the-job training (classroom instruction), online courses, study circles, 
DVDôs/CDôs, etc. 

 

Standard/Competency My Required Documentation 

Adult Learning 1.2.1 1. A brief description of at least three strategies used to foster student interaction OR 

2. Credentialing observation report signed and dated by a supervisor or designated mentor in 
Part II at the end of the verification charts.  All items must be checked.   

Adult Learning 1.2.2 1. Credentialing observation report signed and dated by a supervisor or designated mentor in 
Part II at the end of the verification charts.  All items must be checked. OR 

2. A brief description of at least three methods to recognize and use the knowledge and 
experience adults bring to the classroom OR 

3. Written documentation of professional development that addressed strategies for 
acknowledging and utilizing the knowledge that adults bring to the classroom 

Adult Learning 1.2.3 1. A dated log of list of student referrals to appropriate support staff within the college/program or 
to external community resources and services.  The log should cover at least a six month 
period and include a minimum of three referrals. OR 

2. A checklist or other process used to help students identify participation barriers and 
appropriate community resources.  The document should include at a minimum transportation, 
child care, and health-related issues. 

Adult Learning 1.2.4 1. A minimum of two (2) lesson plans that reflect attention to multiple learning styles and a brief 
description based on the implementation of one of those lessons AND 

2. Credentialing observation report signed and dated by a supervisor or designated mentor in 
Part II at the end of the verification charts.  All items must be checked. 

Content 2.2.1 1. Documentation of professional development activities during the current and/or previous year 
directly applicable to my teaching assignment (e.g., ABE, ESL, AHS, etc.) AND 

2. A written reflection of my professional development experience. Written reflection should 
include (1) title of PD activity, (2) summary of key concepts and practices learned, and (3) 
reflection on how I used those concepts in the classroom. 

Content 2.2.1.A 

ABE Instructors Only 

1. A list of curricula being used for the instructional assignment in reading, math, and writing (as 
appropriate to teaching assignment) AND 

2. A description of how the curricula are matched to the various functioning levels of ABE 
students.  If you are teaching in a multi-level classroom, the description should include how 
you adjust the curricula accordingly. 

Content 2.2.1.B 

GED Instructors Only 

1. A list of curricula (texts, software, etc.) being used for GED instruction (as appropriate to 
teaching assignment). AND 

2. A description of how the curricula are matched to the various functioning levels of GED 
students.  If you are teaching in a multi-level classroom, the description should include how you 
adjust the curricula accordingly. 

Content 2.2.1.C 

GED Instructors Only 

1. Observation report verifying that I properly administered the Official GED Practice Test to 
students.  The observation form is signed and dated by a supervisor or designated mentor and 
located in Part II at the end of the verification charts.  All items must be checked.     

Content 2.2.1.D 

AHS Instructors Only 

1. A list of curricula (texts, software, etc.) being used for AHS instruction (as appropriate to 
teaching assignment) AND 

2. A description of how the curricula are matched to the various functioning levels and ages of AHS 
students, particularly the younger student 

Appendix C 
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Standard/Competency My Required Documentation 

Content 2.2.1.E 

ESL Instructors Only 

1. Documentation of ESL research-related professional development AND 
2. A summary of at least three research-based strategies related to ESL instruction and how I 

integrate these strategies into instruction 

Content 2.2.1.F 

Family Literacy Instructors 

Only 

1. Documentation of Family Literacy research-related professional development AND 

2. A summary of at least three research-based strategies related to Family Literacy and how I 
integrate these strategies into instruction 

Content 2.2.1.G 

Family Literacy Instructors 

Only 

1. A description of the curriculum being used in my Family Literacy class and how that curriculum 
integrates family goal-setting activities.  Description of at least two examples of family goal-
setting activities that are incorporated within the curriculum should also be included. 

Content 2.2.1.H 

Family Literacy Instructors 

Only 

1. A minimum of two lesson plans that clearly integrate skills beneficial to parent/family members.  
The skills should be clearly marked within the lesson plans.  At least one lesson plan should 
incorporate the use of computers. 

Content  2.2.2 1. A description of at least three references to research-based strategies or materials (with 
research citation) and examples of how I incorporate those into my classroom 

Content 2.2.3 1. A minimum of three examples of how I integrate real life application into the curricula and 
resources OR 

2. Student evaluations or written student feedback that  include student input and satisfaction level 
on how well the classroom resources give them an opportunity to apply what they learn to real 
life contexts.  Feedback should include some open-ended questions or essays. 

Content 2.2.4 1. A minimum of two lesson plans demonstrating how content area skills are linked to the skills 
needed for career opportunities should be included.  The content area skills and job skills should 
be highlighted or clearly marked within the lesson plans OR 

2. A summary of at least two field trips and/or guest speakers within the past year that have been 
used to familiarize students with career opportunities OR 

3. Student evaluations and/or feedback sheets that include student input and satisfaction level 
related to how well instruction is linked to skills needed for career opportunities.  Feedback 
should include some open-ended questions or essays. 

Content 2.2.5 1. A description of at least three references to research-based teaching techniques (with research 
citation) and examples of how I incorporate those into my classroom 

Content 2.2.6 1. A list of curricula that represents relevant, student-appropriate, and up-to-date materials AND 
2. A description of how the curricula are matched to the various functioning levels of students.  If 

you are teaching in a multi-level classroom, a description should be included on how you adjust 
the curricula accordingly. 

Assessment:  3.2.1 1. Observation report verifying that I administer a variety of assessment instruments.  The 
observation form is signed and dated by a supervisor or designated mentor and located in Part II 
at the end of the verification charts.  All items must be checked.   

Assessment:  3.2.2 1. Two copies of student learning plans that illustrate initial assessment results and the subsequent 
selection of appropriate curriculum and resources based on those results.    Learning plans 
should list texts, software programs, and other appropriate resources that the student would use. 

Assessment:  3.2.3 1. Two copies of student learning plans that illustrate ongoing assessment results (unit tests, 
interim testing, etc.) and any revisions to the studentôs instructional plan as a result of ongoing 
assessment.  Learning plans should list texts, software programs, and other appropriate 
resources that the student would use. 

Assessment:  3.2.4 1. A description of at least two methods I use to involve students in self-assessment and progress 
monitoring, such as maintaining a student record in their student folders with test scores, text 
completion, etc. AND 

2. Observation report verifying that I involve students in self-assessment and progress monitoring.  
The observation form is signed and dated by a supervisor or designated mentor and located in 
Part II at the end of the verification charts.  All items must be checked.   

Assessment:  3.2.5 1. A tracking form or similar instrument used to check pre- and post-test data and completion of 
educational functioning levels.  The form shows data on a minimum of five students.   
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Standard/Competency My Required Documentation 

Assessment:  3.2.6 1. A description of procedures for maintaining accurate and complete assessment records that 
includes the process used for post-testing in accordance with state assessment policy timelines 
and the process for recording test results for data entry into LEIS. 

Assessment:  3.2.7 1. A description of the provisions for maintaining confidential student records, release of 
information forms (if applicable), etc. OR 

2. Observation report verifying that I maintain confidential student assessment data.  The 
observation form is signed and dated by a supervisor or designated mentor and located in Part II 
at the end of the verification charts.  All items must be checked.   

Assessment:  3.2.8 1.  A brief description of the procedure for maintaining standardized tests and test results in a 
secure, locked cabinet or similar device. 

Instruction:  4.2.1 1. A description of the process (and any particular activities and tools) used to help students set 
realistic short-term and long-term goals 

Instruction:  4.2.2 1. Record of student/teacher conferences or meetings during the past year in which student goals 
and progress was discussed.  Record should include dates and times of individual conferences 
with at least five students. AND 

2. Three-four examples of the feedback offered during the student/teacher conferences to help 
students remain focused on their goals and any results which the students demonstrated. 

Instruction:  4.2.3 1. Two student learning plans that include (1) the studentôs life/career goals, (2) his/her designated 
NRS goals, and (3) evidence that the learning plan reflects those goals.  For example, does the 
learning plan reflect contextualized instruction that integrates the life/career goals?  Lesson 
plans from previous competencies may be used, if relevant. OR 

2. Documentation of a professional development activity related to goal setting and have inserted 
below a reflective summary on how I integrated the concepts learned into instruction  

Instruction:  4.2.4 1. Two lesson plans that illustrate at least two of the following:  (a) application and relevance to real 
life issues, (b) use of prior student knowledge and experience, (c) problem solving of issues 
important to adult learners, and (d) use of varied teaching methods to address different learning 
styles. 

Instruction:  4.2.5 1. A list of two lesson plans that were accessed either from NC Online or another source and a 
summary of how one was implemented in the classroom.  Particular materials or strategies 
utilized, student reaction and outcomes, and a reflection on how the instructor might enhance 
the lesson plan in the future should be included.  Lesson plans from previous competencies 
may be used, if relevant. 

Instruction:  4.2.6 1. Two lesson plans should show evidence of at least three different instructional methods and a 
variety of instructional materials.  At least one of the lesson plans should include technology. 
The three instructional methods and materials should be clearly designated on the lesson plans.  
Lesson plans from previous competencies may be used, if relevant. 

Instruction:  4.2.7 1. Observation report verifying that I provide frequent opportunities for students to practice and 
apply learning.  The observation form is signed and dated by a supervisor or designated mentor 
and located in Part II at the end of the verification charts.  All items must be checked.   

Instruction:  4.2.8 1. Two student-generated products, such as student newsletters, pictures of student-developed 
bulletin boards, or student cookbooks that were developed as a result of group activities AND 

2. Observation report verifying that I integrate group activities that promote team-building and self 
efficacy.  The observation form is signed and dated by a supervisor or designated mentor and 
located in Part II at the end of the verification charts.  All items must be checked.  OR 

3. Two lesson plans that include relevant group activities that promote team building and self-
efficacy.  Lesson plans from previous competencies may be used, if relevant. 

Instruction:  4.2.9 1. Three lesson plans that include activities related to studentsô roles as parents, workers, 
community members, and lifelong learners.  Each lesson plan should include relevant and 
meaningful activities related to at least one role each.  Lesson plans from previous 
competencies may be used, if relevant. OR 

2. Observation report verifying that I connect learning to studentsô roles.  The observation form is 
signed and dated by a supervisor or designated mentor and located in Part II at the end of the 
verification charts.  All items must be checked.   

 

Instruction:  4.2.10 1. A list of at least three instructional materials or resources that blend classroom and real-life 
applications. The list may include texts, learning activities, projects, software programs, etc. OR 

2. observation report verifying that I connect learning to studentsô roles.  The observation form is 
signed and dated by a supervisor or designated mentor and located in Part II at the end of the 
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Standard/Competency My Required Documentation 

verification charts.  All items must be checked.   

Instruction:  4.2.11 1.  Observation report verifying that I model appropriate communication and higher order thinking 
skills.  The observation form is signed and dated by a supervisor or designated mentor and 
located in Part II at the end of the verification charts.  All items must be checked.   

Instruction:  4.2.12 

 

1. A brief description of methods or materials I use to provide non-classroom or distance learning, 
such as web-based instructional programming students can access from home, study packets 
for students who must exit class temporarily, etc. OR 

2. A list and description of at least two professional development online resources, such as online 
courses, online study circle guides, or self-directed online research  that I use to expand my 
professional learning. 

Technology:  5.2.1 3. A list of at least three technology-based options that I used to assist me in planning or delivering 
instruction and/or accessing research. List may include powerpoint presentations, spreadsheets, 
instructional websites, software programs, research websites, etc. Description should include the 
manner in which each was used. AND 

4. Observation report verifying that I use technology to plan lessons, deliver instruction, and access 
current research.  The observation form is signed and dated by a supervisor or designated 
mentor and located in Part II at the end of the verification charts.  All items must be checked.  
OR 

5. Two lesson plans that include the integration of technology.  Lesson plans from previous 
competencies may be used, if relevant. 

Technology:  5.2.2 1. Two technology-based methods I have used to expand professional or student communication.  
Methods could include emailing colleagues and/or students; participation in local, state, or 
national listservs; posting of comments to discussion boards, etc. 

Technology:  5.2.3 1. Observation report verifying that I follow program procedures for the legal and ethical use of 
technology and ensure students do likewise.  The observation form is signed and dated by a 
supervisor or designated mentor and located in Part II at the end of the verification charts.  All 
items must be checked. OR   

2. A brief description that includes procedures I follow to ensure the legal and ethical use of 
technology within the classroom.  Process may include explanation and signing of internet use 
forms, monitoring to ensure proper use, etc. 

Technology:  5.2.4 1. A brief description that includes at least three options used for students to expand their learning 
when not in class (or when forced to temporarily exit program) and/or internet-based resources 
used for my professional growth.  List may include instructional websites for students to access 
from home, home-study packets, lessons posted to programôs website, online professional 
development courses, etc.  The manner in which each was used should be explained. 

Professional Development 

and Growth:  6.2.1 

1. Documentation to verify a minimum of 12 hours of professional development within the past year 
related to increasing student achievement AND 

2. A reflection on how the professional development concepts were implemented to support 
student achievement in my classroom 

Professional Development 

and Growth:  6.2.2 

1. A completed annual professional development plan listing PD goals connecting to programôs 
goals, planned (or completed) PD activities, and a specific timeline for completion (month/year).  
Plan should cover one year and be signed by the supervisor/director. 

Professional Development 

and Growth:  6.2.3 

1. Two observation forms from two different classes I observed.  Observation forms should include 
date, name of teacher who was observed, description of class observed, and brief summary of 
what you observed and learned. AND 

2. A description of two networking opportunities within the past year during which I was able to 
discuss and share instructional ideas with colleagues at the local level.  The key concepts or 
practices that I learned from the experiences are included. 

Professional Development 

and Growth:  6.2.4 

1. A list that includes at least ten references of professional literature that I have reviewed within 
the last year.  The title, author, date of publication, and a brief synopsis of each should be given. 
AND 

2. A list of at least three websites I have found to be particularly helpful in expanding my 
professional knowledge and skills.  The title, source, URL, and a brief synopsis of what I learned 
should be included. 
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Standard/Competency My Required Documentation 

Program Goals and 

Responsibilities:  7.2.1 

1. Observation report verifying that I follow local and state/federal policies and procedures.  The 
observation form is signed and dated by a supervisor or designated mentor and located in Part II 
at the end of the verification charts.  All items must be checked.   

Program Goals and 

Responsibilities:  7.2.2 

1. Observation report verifying that I collect and report accurate data in a timely manner.  The 
observation form is signed and dated by a supervisor or designated mentor and located in Part II 
at the end of the verification charts.  All items must be checked.   

Program Goals and 

Responsibilities:  7.2.3 

1. Observation report verifying that I accept personal responsibility for job attendance, timeliness, 
and job performance.  The observation form is signed and dated by a supervisor or designated 
mentor and located in Part II at the end of the verification charts.  All items must be checked.   

Program Goals and 

Responsibilities:  7.2.4 

1. Observation report verifying that I follow procedures of designated off-campus class sites, if 
applicable.  The observation form is signed and dated by a supervisor or designated mentor and 
located in Part II at the end of the verification charts.  All items must be checked.   

Program Goals and 

Responsibilities:  7.2.5 

1. Observation report verifying that I demonstrate a positive working relationship with colleagues.  
The observation form is signed and dated by a supervisor or designated mentor and located in 
Part II at the end of the verification charts.  All items must be checked.   

Program Goals and 

Responsibilities:  7.2.6 

1. A list of at least two resources internal to the college/organization, such as counselors, financial 
aid advisors, or support services, and a description of how I work to build relationships with staff 
providing those resources AND 

2. A list of at least two external resources, such as One Stop Centers, libraries, human service 
agencies, or mental health agencies, and a description of how those resources can address 
student needs 
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Instructor Standards   
 
Numbering System:  Example:  1.1.1 (First number = standard #, second number = level #, third number = competency #) 
 

Standard #1: Adult Learning 

Instructors understand adult learning and development and respect the diversity of the students they teach. 
 

Level 1  Level 2 

 

Level 3 

 

Level 4 

 

1.1.1 Instructors are aware of the diverse 
backgrounds, skill levels, and 
cultural heritage of students. 

1.1.2 Instructors are aware of the need to 
avoid bias, stereotypes, and 
generalizations in their classroom. 

1.1.3 Instructors can differentiate 
between how adults and children 
learn. 

1.2.1 Instructors provide a supportive 
learning community that fosters 
student interaction and respect 
within the classroom (e.g., peer 
tutoring, group discussion). 

1.3.1 Instructors create opportunities for 
students to select and engage in group 
learning projects that promote 
classroom cohesion. 

1.3.2 Instructors create opportunities to build 
student leadership (e.g., buddy 
system, student advisory groups). 

1.4.1 Instructors utilize the results of student 
questionnaires and other relevant data 
to measure student satisfaction with 
the classroom setting, classroom 
management procedures, and 
instructional strategies being used. 

1.1.4  Instructors can distinguish the 
characteristics that create a 
physical and emotional 
environment in which adult 
students can learn. 

1.2.2  Instructors provide a safe, student-
centered instructional setting that 
acknowledges and utilizes the 
knowledge that adults bring to the 
classroom. 

1.3.3  Instructors encourage students to 
become aware of and participate in 
community issues such as voting and 
environmental concerns. 

1.4.2 Instructors design activities to assist 
students in becoming self-directed, 
independent learners going beyond 
their perception of their own 
limitations. 

1.1.5  Instructors can describe potential 
barriers to regular attendance and 
options for addressing those 
barriers. 

1.2.3  Instructors assist students with 
identifying and resolving 
participation barriers and/or refer 
students with participation barriers 
to appropriate staff within the 
institution for assistance. 

 

1.3.4  Instructors employ a variety of 
research-based activities that foster 
student persistence (e.g., helping 
students to manage barriers, build self-
efficacy, set clear goals, and see 
measurable progress). 

1.3.5 Instructors develop instructional plans 
that encourage regular attendance but 
accommodate distance learning 
strategies if students are forced to exit 
temporarily. 

1.4.3 Instructors assess attendance and 
performance patterns to determine 
necessary adjustments in instructional 
planning and delivery. 

1.1.6  Instructors can describe various 
learning styles and strategies for 
identifying studentsô needs, 
strengths, and goals. 

1.2.4  Instructors accommodate adult 
studentsô multiple learning styles. 

1.3.6 Instructors identify and refer students 
with special needs for screening and 
assessment based on state and 
program policies, and use results to 
determine appropriate adaptations and 
accommodations. 

1.4.4 Instructors serve as mentors or 
provide training on accommodating 
learning styles and special needs in 
the classroom. 

Appendix D 
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Numbering System:  Example:  2.1.1 (First number = standard #, second number = level #, third number = competency #) 

 
Standard #2: Content  
Instructors understand the content area(s) for which they have instructional responsibility. 

 

Level 1 Level 2 Level 3 Level 4 

2.1.1  Instructors have professional 
preparation and/or training in 
relevant content areas (e.g., 
reading, math, etc.) relative to their 
teaching assignment (e.g., ABE, 
GED/AHS, ESL, Comp Ed., Family 
Literacy). Note:  Specific 
competencies for each teaching 
assignment are contained with the 
credentialing packet. 

2.2.1  Instructors participate in on-going 
professional development to 
continuously develop and maintain a 
knowledge base in content area 
applicable to their teaching 
responsibility. 

2.3.1 Instructors engage in self-directed 
research relevant to content area to 
gain greater insight into effective 
instructional practices. 

2.4.1  Instructors mentor colleagues or 
conduct workshops on incorporating 
research and best practices relevant to 
content areas into classroom practice. 

2.1.2 Instructors have access to and 
know where to find adult-
appropriate instructional materials 
relevant to content area(s).  

2.2.2  Instructors incorporate research-
based materials into instructional 
delivery. 

2.3.2 Instructors create materials relevant to 
individual students. 

2.3.3 Instructors analyze the effectiveness 
and impact of materials on learner 
outcomes. 

2.4.2 Instructors develop course materials 
and share them with the Basic Skills 
learning community through NC 
Online. 

2.1.3  Instructors can identify strategies 
for linking content area with 
studentsô prior knowledge and 
future learning needs using multiple 
assessment approaches (e.g., 
standardized tests, inventories, 
interviews). 

2.2.3  Instructors use curricula and a 
variety of resources that blend 
content area instruction and real life 
application.  

2.3.4 Instructors select effective instructional 
practices and materials to create 
integrated content units.   

2.3.5 Instructors engage students in 
participatory curriculum development 
through the use of learner-generated 
materials. 

2.4.3 Instructors regularly assess and 
modify content materials and curricula 
to align with student needs and 
improve student performance. 

2.1.4 Instructors can link content area 
skills and skills needed for further 
education and employment. 

2.2.4 Instructors demonstrate to students 
the connection between content 
area skills and the skills needed for 
career opportunities. 

2.3.6 Instructors analyze and select 
appropriate curriculum for helping 
students transition to further education 
and employment goals.  

2.4.4 Instructors design a written plan for 
transitioning students to 
postsecondary education, job training, 
or employment. 

2.1.5 Instructors know where to locate 
adult education research. 

2.2.5 Instructors utilize a variety of 
teaching techniques based on 
research. 

2.3.7 Instructors analyze and apply a variety 
of research-supported techniques for 
teaching. 

2.4.5 Instructors assess and select 
appropriate strategies for helping 
students transition into higher 
educational functioning levels. 

2.1.6 Instructors can differentiate among 
the various skills and knowledge 
associated with the National 
Reporting System educational 
functioning level descriptors. 

2.2.6 Instructors match curriculum to the 
educational functioning levels to 
meet student needs. 

2.3.8 Instructors analyze student progress 
through the educational functioning 
levels to develop and deliver 
instruction. 

2.4.6 Instructors use the analysis of student 
outcomes to revise instruction. 
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Numbering System:  Example:  3.1.1 (First number = standard #, second number = level #, third number = competency #) 
 

 

 

 
Standard #3: Assessment 
Instructors understand and use varied assessments to plan instruction, evaluate student progress and improve instructional delivery. 
 

Level 1  

 

Level 2 

 

Level 3 

 

Level 4 

 

3.1.1  Instructors can differentiate 
between formal (standardized pre- 
and post-tests) and informal 
assessments and explain the 
value and necessity of each. 

3.2.1  Instructors administer a variety of 
assessment instruments, including 
learning style inventories, to 
develop student goals, guide 
instruction, and demonstrate 
student progress. 

3.3.1  Instructors adapt or create informal 
assessment activities (e.g., student 
portfolios, teacher-made tasks, etc.) 
that connect to individual student 
goals. 

3.4.1  Instructors evaluate the 
effectiveness and most appropriate 
use of informal assessment 
strategies and make necessary 
modifications. 

3.1.2  Instructors can explain the link 
between assessment, curriculum, 
and instruction. 

3.2.2 Instructors use formal and informal 
assessment results to develop and 
revise individual learning plans 
and select appropriate curriculum. 

3.2.3 Instructors collaborate with 
students in the use of self 
assessment and program 
monitoring to show increased skills 
and knowledge. 

3.3.2  Instructors analyze assessment results 
of the class to determine effective 
grouping strategies, peer tutoring 
options, and other classroom 
management issues. 

3.3.3 Instructors regularly involve the 
students in planning, modifying, and 
evaluating their own learning. 

3.4.2 Instructors continually evaluate 
assessment data from a variety of 
sources to plan, differentiate and 
modify teaching methods and 
curricula. 

3.4.3 Instructors engage in a systematic, 
structured student planning process. 

3.1.3  Instructors can define standardized 
and ethical procedures for 
administering formal assessment 
instruments in compliance with the 
state and local pre- and post-test 
policy. 

3.2.4 Instructors complete training in 
one or more NRS-approved 
assessment instruments. 

3.2.5 Instructors regularly review 
progress and post-assessment 
data for each student to track 
completion of educational 
functioning levels as defined by 
state guidelines. 

3.3.4 Instructors analyze class data on 
formal post-assessments to identify 
patterns or trends in performance, 
attendance and student 
characteristics. 

 

3.4.4  Instructors use assessment data 
results to develop a formalized 
instructional improvement plan to 
meet or exceed state/program 
performance benchmarks. 
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Numbering System:  Example:  4.1.1 (First number = standard #, second number = level #, third number = competency #) 
 

 

Level 1 

 

Level 2 

 

Level 3 

 

Level 4 

 

3.1.4 Instructors can describe program 
procedures for maintaining 
accurate, complete, and 
confidential assessment records. 

 

3.1.5 Instructors can describe the 
procedure for maintaining security 
of formal assessment materials. 

3.2.6 Instructors follow program 
procedures for maintaining 
accurate and complete 
assessment records. 

3.2.7 Instructors follow program 
procedures for maintaining 
confidential student assessment 
data. 

3.2.8 Instructors, if applicable, maintain 
formal assessment instruments in 
a locked, secure location. 

3.3.5 Instructors monitor number of students 
completing formal post-assessment to 
ensure accurate reporting of 
educational gain. 

 

 

 

3.4.5 Instructors analyze number of 
students completing and not 
completing post-assessments and 
implement strategies to increase the 
percentage of valid post-
assessments. 

 

 

 

Standard #4: Instruction  

Instructors plan, implement and evaluate effective instruction. 

Level 1  

 

Level 2 

 

Level 3 

 

Level 4 

 

4.1.1 Instructors can differentiate 
between studentsô personal goal 
setting and National Reporting 
System (NRS) goal setting and the 
importance of each. 

4.1.2 Instructors can differentiate 
between studentsô short-term and 
long-term goals. 

4.2.1 Instructors use a consistent 
process and collaborate with 
students to set realistic short-term 
and long-term learning goals. 

4.2.2  Instructors offer constructive 
feedback to assist students in 
achieving their goals. 

4.2.3 Instructors link studentsô life/career 
goals to NRS goals and student 
learning plans to ensure relevant 
instruction. 

4.3.1 Instructors use appropriate grouping 
strategies to support student learning 
goals and multi-level instruction. 

4.3.2 Instructors engage students in a 
structured process for 
reviewing/modifying student goals and 
assessing progress toward goal 
attainment. 

 

4.4.1 Instructors mentor colleagues 
and/or provide professional 
development on connecting student 
goals with instruction. 

4.4.2 Instructors regularly evaluate class 
goal attainment data to identify 
contributing and hindering factors to 
goal completion and make 
necessary adjustments to 
instructional delivery. 
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4.1.3  Instructors can define the process 
for developing effective lesson 
plans. 

 

4.2.4  Instructors apply knowledge of 
how adults learn to plan and 
implement relevant lesson plans. 

4.2.5 Instructors access lesson plan 
resources available on NC Online 
and other venues to strengthen 
their instructional delivery. 

4.3.3 Instructors develop lessons that 
integrate instruction across content 
areas to maximize student learning. 

4.3.4 Instructors scope and sequence 
related lessons into relevant learning 
units. 

4.4.3  Instructors design learning units and 
share those products with their 
colleagues through NC Online. 

 

 

 

4.1.4 Instructors can describe 
instructional methods appropriate 
for adult students with varied needs 
and interests. 

4.2.6 Instructors use a variety of 
instructional methods and 
materials, including technology, to 
enhance student learning and 
address varied learning styles. 

4.2.7 Instructors provide frequent 
opportunities for students to 
practice and apply learning.  

4.3.5  Instructors adjust instructional 
methods, pace, and duration of activity 
according to student response. 

4.3.6 Instructors introduce new concepts by 
progressing from familiar to unfamiliar 
contexts.  

4.4.4 Instructors employ techniques to 
evaluate instructional methods and 
materials and make necessary 
adjustments. 

 

 

4.1.5 Instructors can identify strategies 
for promoting a community of 
learners within the classroom. 

4.2.8  Instructors integrate group 
activities that promote team-
building and build self-efficacy. 

4.2.9  Instructors connect learning to 
studentsô roles as parents, 
workers, community members, 
and lifelong learners. 

4.3.7 Instructors engage students in theme-
based instruction based on common 
goals and/or interests of the class. 

4.4.5 Instructors mentor colleagues 
and/or provide professional 
development on effective 
instructional methods within the 
classroom. 

 

4.1.6  Instructors can describe strategies 
for stimulating higher order thinking 
skills within the classroom. 

4.2.10 Instructors use curriculum that 
blends classroom and real-life 
applications. 

4.2.11 Instructors model appropriate 
communication and higher order 
thinking skills to stimulate critical 
thinking. 

4.3.8  Instructors create and integrate 
learning activities that require students 
to model negotiation, decision-making, 
problem-solving, and critical thinking 
skills. 

4.4.6 Instructors mentor colleagues 
and/or provide professional 
development on how to stimulate 
studentsô higher order thinking skills.  

4.1.7 Instructors understand the use of 
distance learning as an instructional 
or professional development 
delivery method. 

4.2.12 Instructors access distance 
learning as an instructional 
delivery and/or professional 
development method. 

4.3.9 Instructors utilize distance learning 
strategies to supplement classroom 
instruction or assist students who must 
leave temporarily. 

4.4.7 Instructors develop and deliver 
technology-based instruction and/or 
share the results of technology-
based professional development 
with colleagues within their program. 
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Numbering System:  Example:  5.1.1 (First number = standard #, second number = level #, third number = competency #) 
 

 

 

Standard #5: Technology  

Instructors utilize various forms of technology to support teaching, learning and communication; enhance professional growth and productivity; 
and conduct research. 
 

Level 1  

 

Level 2 

 

Level 3 

 

Level 4 

 

5.1.1  Instructors can demonstrate an 
understanding of and capacity to 
use technology for teaching and 
communication. 

5.2.1 Instructors incorporate the use of 
technology (where available) into 
instruction to enhance student 
learning and student-conducted 
research. 

5.2.2 Instructors use technology to 
expand professional and student 
communication (e.g., discussion 
boards, list servs, email). 

5.3.1  Instructors review and select 
available technology resources  
most appropriate for studentsô 
educational needs. 

5.3.2  Instructors are proficient in using 
multiple instructional software 
programs and productivity software  
for teaching and communication 
(e.g., Word, Powerpoint, Excel). 

5.4.1 Instructors compile/update a 
bibliography of recommended 
technology resources for use within 
the Basic Skills classroom and 
share that product with their 
colleagues through NC Online. 

5.4.2 Instructors assess the use of 
technology within their program and 
make recommendations to their 
supervisor for technology 
improvements. 

5.1.2 Instructors can demonstrate an 
understanding of the ethical and 
legal use of technology. 

5.2.3 Instructors follow program 
procedures for the legal and 
ethical use of technology in the 
learning environment and ensure 
that students do likewise. 

5.3.3 Instructors engage students in 
discussions or activities regarding 
the legal and ethical use of 
technology. 

5.4.3 Instructors suggest/update program 
or state procedures for ethical use 
of technology in the learning 
environment. 

5.1.3 Instructors can describe multiple 
options for using technology, 
including assistive technology, 
within the classroom to promote 
student learning (e.g., computer 
software, internet research, 
powerpoint presentations). 

5.2.4 Instructors use technology to plan 
lessons, deliver instruction, and 
access current research to 
address diverse student needs 
and learning styles. 

5.3.4 Instructors create opportunities for 
students to be independent and 
informed technology users to solve 
everyday problems. 

5.3.5 Instructors use appropriate assistive 
technology, if applicable and 
available, for students who need 
accommodations.  

5.4.3 Instructors develop lesson plans on 
integrating technology into the 
classroom and share those lessons 
with their colleagues through NC 
Online. 
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Numbering System:  Example:  6.1.1 (First number = standard #, second number = level #, third number = competency #) 
 

 

Standard #6: Professional Development and Growth 

Instructors pursue opportunities for professional development and involvement in their Basic Skills learning community. 
 

Level 1  

 

Level 2 

 

Level 3 

 

Level 4 

 

6.1.1  Instructors complete the NC Basic 
Skills online orientation course and 
participate in local program 
orientation. 

6.2.1  Instructors engage in continuous, 
purposeful professional 
development that supports student 
achievement and the programôs 
mission. 

6.3.1  Instructors participate in 
committees, task forces and 
organizations relevant to adult 
education. 

6.4.1  Instructors develop and deliver 
professional development through 
various venues (e.g., workshops, 
self-study units for other teachers, 
website development, published 
articles). 

6.1.2 Instructors complete a self-
evaluation plan and develop 
professional development goals as 
they relate to personal practice. 

6.2.2 Instructors connect professional 
development goals to program 
goals. 

6.2.3 Instructors observe and model 
effective teachers and network 
with colleagues at the local level. 

6.2.4 Instructors read professional 
literature related to the field. 

6.3.2 Instructors enroll in and complete 
advanced training, such as the 
ABSPD Summer Institute, college 
coursework, etc. 

6.3.3 Instructors network with colleagues 
at the regional and state level. 

6.3.4 Instructors share the knowledge and 
impact of their professional 
development in the classroom with 
their colleagues. 

6.4.2  Instructors measure the impact of 
their professional development on 
changes in their instructional 
practice and student performance. 

6.4.3 Instructors participate in national 
level activities (e.g., list servs, 
attendance at national conferences, 
national webinars). 
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Numbering System:  Example:  7.1.1 (First number = standard #, second number = level #, third number = competency #) 

 

 

Standard #7: Program Goals and Responsibilities 

Instructors understand and support program goals and responsibilities. 

 

Level 1  

 

Level 2 

 

Level 3 

 

Level 4 

 

7.1.1 Instructors understand local 
program policies and state/federal 
regulations, including the 
Americans with Disabilities Act 
(ADA) and the Family Educational 
Rights and Privacy Act (FERPA). 

  

7.2.1 Instructors follow local and 
state/federal policies and 
procedures. 

7.2.2 Instructors collect and report 
accurate data for program 
improvement and accountability in 
a timely manner to meet programôs 
deadlines. 

7.2.3 Instructors accept personal 
responsibility for job attendance, 
timeliness, and job performance. 

7.2.4 Instructors follow procedures of 
designated off-campus class sites, 
if applicable, such as correctional 
facilities, community-based 
organizations, etc. 

7.3.1  Instructors make suggestions to 
improve program policies and 
procedures and actively participate 
in continuous improvement. 

7.4.1 Instructors provide mentoring to 
help new instructors better 
understand policies and 
procedures. 

7.1.2 Instructors can define the 
programôs mission, goals and 
priorities. 

7.2.5 Instructors demonstrate a positive 
working relationship with 
colleagues. 

7.3.2 Instructors participate in and 
develop opportunities to expand 
public outreach of the programôs 
services. 

7.4.2  Instructors advocate literacy at 
the state level and can explain 
the impact of under-education on 
employment and society. 
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Level 1  

 

Level 2 

 

Level 3 

 

Level 4 

 

7.1.3 Instructors understand the process 
for making student referrals to 
internal (college/program) and/or 
external resources. 

7.2.6  Instructors establish and build 
working relationships with internal 
college/program resources and 
external community agencies (if 
appropriate). 

7.3.3 Instructors utilize community 
partnerships to provide support 
services that assist in student 
retention and achievement. 

7.3.4 Instructors utilize college/program 
resources and community 
partnerships to foster the attainment 
of employment and post 
secondary/job training goals. 

7.4.3 Instructors collaborate with 
appropriate college/program 
personnel to ensure that a 
community resource reference 
tool is available for Basic Skills 
students to help them navigate 
through community resources 
and services. 


